
Overview of Activities 
Unit 8.5 
Session 1: In the Reader’s Theater, four students discuss the  
fate of a former classmate who was expelled from school. Then, 
students read about safeguards in the U.S. justice system and consider 
how each guarantees justice for an accused person.

Session 2: In a jigsaw activity, students consider five purposes of 
punishment—rehabilitation, deterrence, retribution, incapacitation, and 
restitution—and then assign purposes to different methods of 
punishment. Students read about Shon Hopwood, who after spending 
over a decade in prison for robbing banks, became a law clerk for the 
D.C. Court of Appeals.

Session 3: Students use statistics, charts, and graphs to draw 
conclusions about the U.S. criminal justice system. 

Session 4: Students compare and contrast the statements of purpose 
from the national prison systems in the United States, Canada, and 
England, and then debate the question, What should be the primary 
purpose of a justice system?

Session 5: Students respond to Shon Hopwood’s claim  
that ordinary citizens have a role in fixing a broken criminal justice 
system. 

ELA: Students read about a program called Father to Child Summer 
Camp Behind Bars, which connects children to their incarcerated 
fathers during a week-long summer camp.  

Math: Students compare the cost and benefit of government-funded 
preschool as it relates to keeping participants out of jail. 

Science: Students learn about the Innocence Project, which has used 
DNA evidence to exonerate over 300 people convicted of crimes they 
did not commit. A short activity introduces students to the structure of 
DNA.

Word Chart: Students use definitions, sample sentences, and Turn and 
Talk prompts to gain a deeper understanding of the weekly focus 
words.

Note to Teachers: These units are intended for middle school students 
of any grade. Please use them where they align with your curriculum. 
Most of the Common Core State Standards included in the teacher 
directions come from the Literacy in History and Social Studies 6-8 
(http://www.corestandards.org/ELA-Literacy/RH/6-8/) or Literacy in 
Writing 6-8 (http://www.corestandards.org/ELA-Literacy/WHST/6-8/). 
Others come from the Language and Speaking & Listening strands, 
which are specific to each grade level, but similar enough from grades 
6 through 8 that we grouped them together.
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social
studies

Note to teacher: This unit engages students in 
potentially delicate conversations about race and 
crime. Students will enter these discussions with 
diverse, and perhaps conflicting, experiences and 
ideas about these topics. For example, some 
students may have a strong sense of racial identity, 
while others may have never given the topic any 
thought. Some may have been victims of crime, and 
others may have family members in prison. 
Alternately, some students may have had little 
exposure to crime and possess sensationalized 
notions of crime presented to them through various 
media. It is advisable to review your class discussion 
norms to set the climate for respectful and 
productive discussions. Additionally, we suggest 
discussing the following points before beginning the 
unit:


• One person does not represent an entire 
group. For example, don’t ask a white student how 
white people feel about a topic. Instead, 
encourage alternate perspectives by asking 
general questions about how people in these 
positions may feel. If your students voluntarily 
connect their own race or personal background to 
the conversation, that is terrific—but otherwise, 
avoid cold-calling specific students to speak on a 
topic. 


• Recognize and celebrate diversity. Point out that 
we all bring different, valuable experiences into the 
classroom. Consider all the ways that our 
perspectives have been shaped—by our families 
and friends, music, literature, television, etc. Can 
we predict what might amuse or offend others? 
Why or why not?


• Remind students to keep an open mind and be 
willing to change their perspectives. Encourage 
them to be receptive to new information and to ask 
questions when something piques their curiosity.

http://www.corestandards.org/ELA-Literacy/RH/6-8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/


Teacher Directions, Session 1 
pages 2-5 
In the Reader’s Theater, four students discuss the fate of a former 
classmate who was expelled from school. Then, students read about 
safeguards in the U.S. justice system and consider how each 
guarantees justice for an accused person.

Reader’s Theater 
Procedure 
1. Give students one minute to examine the cover of the booklet.

2. Read the unit question out loud and ask students:


a. What image(s) do you see?

b. Do the image(s) convey feelings or provide information?

c. How do the image(s) relate to or reinforce the unit question?


3. Direct students to the Reader’s Theater.

4. Introduce the focus words by reading them out loud and having 

students repeat. Many students have probably read these words 
but never actually said them. Tell students that they will see the 
focus words presented several times throughout the unit. Focus 
words will be bolded so that they stand out. Encourage students to 
pay special attention to how the focus words are used, and to use 
the focus words while speaking and writing.


5. Read the Reader’s Theater. There are many ways to read the 
script, depending on the reading level of your students. Here are 
some options:

a. Teacher reads the text out loud as the class follows along.

b. Choose four student readers. Assign each student one 

character’s part to read. Have the four students read the script 
out loud to the class.


c. Divide the class into groups of four. Assign each student in the 
group a different Reader’s Theater character’s part, then have 
the groups read through the script.


6. Go back to the Reader’s Theater to reread some of the sentences 
that include focus words. Have student volunteers attempt to 
define the words based on context clues. See the word chart at 
the end of the unit for the definitions of all the focus words.


7. Tell students that they will learn the focus words more effectively if 
they attempt to use them while speaking and writing.


8. Have students discuss the Turn and Talk.

Common Core State Standards 
CCSS.ELA-Literacy.L.6-8.6 Acquire and use accurately grade-
appropriate general academic and domain-specific words and phrases; 
gather vocabulary knowledge when considering a word or phrase 
important to comprehension or expression.

CCSS.ELA-Literacy.RH.6-8.10 By the end of grade 8, read and 
comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently.
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Session 1
Reader’s Theater

Shoshana: Guess who I saw at the mall over the 
weekend? Ti!any. 
Albert: For real? How is she doing?  
Shoshana: She didn’t look so good. I didn’t talk to her, 
though. She creeps me out. 
Albert: If she scares you, you don't really know her. She 
was always very friendly when we had to work together.  
I don't think people ever gave her a chance. It seems like 
she has been condemned as a bad kid since we were 
little.   
Caitlin: In my eyes, she didn’t commit a heinous crime. 
Okay, so she shoved someone who had been teasing 
her, and then she “threatened” someone over the 
internet. Does that really justify being expelled? Seems 
cruel to me. 
Shoshana: Anyone who breaks a rule should pay a price. 
Ti!any knew that this school takes fighting and 
cyberbullying very seriously. We hear enough about it in 
our homeroom classes and assemblies. Ti!  knew the 
consequences of what she did, and was held responsible 
for her actions. At least she isn’t in police custody. In the 
future maybe she will think twice before acting so hard. 
Xavier: I agree with you, Shosh, about consequences.  
But do you think expelling Ti!any will deter her from 
getting into trouble? I had a cousin who went to the same 
alternative school where they sent Ti!any. He had been 
in one fight before he got there, and then he started 
fighting every day. Now he’s incarcerated and  
my aunt worries about him all the time. 
Caitlin: That’s horrible! Do you think your cousin wouldn’t 
be in jail now if he could’ve stayed in regular school? 
Xavier: I’m just saying that the dude had only been in  
one fight, and look at him now. Everyone deserves a 
second chance. Think about it. It could have changed  
my cuz’s life. 
Shoshana: Alternative school is a second chance. We 
need to stop letting kids get away with murder and only 
giving them a slap on the wrist. 
Xavier: Shosh, chill out! No one was murdered. What I’m 
saying is that the punishment should fit the crime. So, if 
some guy has problems with fighting, then maybe he 
should have to do some volunteer work with people who 
have been victims of violence. That would actually teach 
him about the consequences of his actions and maybe 
rehabilitate him in the process.  

Albert: That’s not a bad idea, Xav. Maybe you should run 
for o"ce or something. I can see it now: “Xavier 
Hernandez promises rehabilitation instead of 
incarceration.” But seriously, maybe punishments like 
those could help kids who get in trouble get back on 
track. Let’s face it, most adults divide us into bad kids and 
good kids. Good kids can do no wrong, and bad kids get 
busted over any little thing. Kids can change. Why should 
one mistake stay with them for the rest of their lives? 
Caitlin: Yeah, Ti!any wasn’t a bad kid until she got 
labeled as a bad kid. Meanwhile, kids like Edward do 
mean things all the time. Last week he pushed me out of 
the lunch line, and the lunch monitor was standing right 
there. Or course, nothing happened to him. The star 
athletes get away with everything. It’s not fair that some 
kids seem to break the rules all the time and never get in 
trouble. 
Xavier: What’s the point of having a discipline code at all 
if some kids get expelled and other kids get nothing for 
doing the same thing? There’s no justice in such 
disparity.  
Albert: Next time Caitlin, push Edward back. He needs a 
taste of his own medicine. And you can show him how 
strong girls are. 
Caitlin: Thanks for the suggestion Albert, but Shosh 
would have me disciplined for pushing, even if Edward 
deserves it. I’ll use my discretion on when to commit 
physical violence—which is usually limited to torturing my 
little sister.  

TURN AND TALK 
Describe a time that you did something wrong and 
received a punishment that you felt was too harsh. 
Explain what you feel should have happened 
instead. 

Can a label create a self-fulfilling prophecy?

Setting: Four friends gather before school on Monday. They talk among themselves while waiting for the morning bell to 
ring.

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/


Safeguards in the U.S. Justice System 
Procedure 
1. Tell students that the Reader’s Theater focused on the discipline 

policy at a school, and the remaining activities will focus on the 
nation’s discipline policy: the U.S. criminal justice system. 


2. Read the opening text and answer any questions that come up. 
Make sure that students understand the term safeguard. Have 
students identify and underline the definition from the text: 
methods to protect someone or something.


3. Work through the activity by reading and discussing each 
safeguard as a class. Challenge students to consider the flip side 
of each safeguard. For example, what if it was the burden of the 
accused to prove his innocence? What if jurors weren’t screened 
for bias? What if all defendants were forced to take the witness 
stand? 


4. After reading about each safeguard have students turn, talk and 
write about each question that follows. Invite students to share 
their responses if you have time. 


Extension: Have students look through newspapers to find examples 
of safeguards being used to protect accused people. 

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source.

CCSS.ELA-Literacy.RH.6-8.4 Determine the meaning of words and 
phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies.

CCSS.ELA-Literacy.L.6-8.6 Acquire and use accurately grade-
appropriate general academic and domain-specific words and phrases.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Presumption of innocence 
Accused people are considered “innocent until proven guilty.” Defendants do not have to prove 
that they are innocent. Rather, the prosecution must prove that the defendant is guilty. If the 
prosecution cannot prove guilt beyond a reasonable doubt, then the defendant is deemed 
innocent. 

How could this safeguard guarantee justice for you if you were accused of a crime?  

______________________________________________________________________________________ 

______________________________________________________________________________________

Session 1

In the United States, all people, including the president, are expected to obey the law. People who are accused of 
breaking a law may be brought to court. If a person is found guilty of committing a crime, he or she will receive a 
sentence, or o!cial punishment. Our founding fathers were dedicated to ensuring that our justice system was truly just. 
For that reason, there are many safeguards to protect people who have been accused of breaking the law. Safeguards 
are methods to protect someone or something. 

You may have seen a TV show where a police o!cer is taking someone into custody and starts to recite the Miranda 
rights: “You have the right to remain silent. Anything you say can and will be used against you . . .” Legally, this safeguard 
must be stated to people being placed under arrest so they know their rights.   

Talk with a partner about how each of the safeguards described below would protect you if you were accused of a crime, 
and then jot down notes from your discussion.

Speedy trial (Sixth Amendment) 
After a defendant is charged, a trial must take place quickly. There is no set time requirement 
for beginning a trial from the date that a suspect is taken into custody and charged. However, 
the Supreme Court decided in 1973 that if a defendant’s right to a speedy trial is found to have 
been violated, the charges against the defendant must be dropped and/or the court decision 
thrown out. The defendant cannot be retried for the crime. 

How could this safeguard guarantee justice for you if you were accused of a crime? 

______________________________________________________________________________________ 

______________________________________________________________________________________

Impartial jury (Sixth Amendment) 
Except in the case of petty crimes or in juvenile courts, all trial courts include a jury, which is a  
group of people who listen to the arguments of both the defense and prosecution, and then  
use their discretion to determine whether or not the defendant is guilty or innocent. The  
jury members must be considered unbiased. Lawyers on both sides in a case have the right  
to dismiss anyone from the jury pool whom they believe will be biased. The judge can also 
dismiss jurors whom he or she believes cannot be impartial or have a conflict of interest. 

How could this safeguard guarantee justice for you if you were accused of a crime?  

______________________________________________________________________________________ 

______________________________________________________________________________________
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Safeguards in the U.S. Justice System

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
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Assistance of counsel for defense (Sixth Amendment) 
Having legal counsel, or advice from a lawyer, is a right under the Sixth Amendment. If an 
accused person cannot a!ord a lawyer, then the state must provide one. Lawyers who defend 
the public and are paid with state or federal funds are called public defenders. 

How could this safeguard guarantee justice for you if you were accused of a crime? 

________________________________________________________________________________________ 

________________________________________________________________________________________

Plead the Fifth (Fifth Amendment) 
When defendants “plead the Fifth,” they are invoking a right guaranteed by the Fifth 
Amendment, which protects accused people from making statements that can then be used as 
evidence against them in court. That is why defendants can never be forced to take the witness 
stand in their own trials. 

How could this safeguard guarantee justice for you if you were accused of a crime? 

________________________________________________________________________________________ 

________________________________________________________________________________________

Protection from “cruel and unusual punishments” (Eighth Amendment) 
This safeguard ensures that those taken into custody or incarcerated are not tortured or 
made to endure arbitrary and unnecessary physical punishments. 

How could this safeguard guarantee justice for you if you were accused of a crime? 

________________________________________________________________________________________ 

________________________________________________________________________________________

Safeguards in the U.S. Justice System
Session 1



Miranda Rights 
Procedure 
1. Ask students if they have ever seen on TV what police officers say 

when they arrest someone. Allow students to share their 
responses. 


2. Tell students that the purpose of the Miranda rights is to make an 
accused person aware of safeguards that can protect them. 


3. Read through the Miranda rights as a class, answering any 
questions that come up.


4. Have students turn and talk about the question that follows the 
Miranda Rights. 


Answer: presumption of innocence, assistance of counsel for defense, 
fifth amendment
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Read the text of the Miranda rights and then answer the question that follows.

Miranda rights: 

 • You have the right to remain silent when questioned. 
Anything you say or do can and will be used against 
you in a court of law.  

 • You have the right to consult an attorney before 
speaking to the police and to have an attorney 
present during questioning now or in the future. 

 • If you cannot a!ord an attorney, one will be appointed 
for you before any questioning, if you wish. 

 • If you decide to answer any questions now, without an 
attorney present, you will still have the right to stop 
answering at any time until you talk to an attorney. 

   Knowing and understanding your rights as I have 
explained them to you, are you willing to answer  
my questions without an attorney present?

Which safeguards do the Miranda rights ensure? 

_________________________________________________________________________________________ 

_________________________________________________________________________________________

Session 1
Miranda Rights



Teacher Directions, Session 2 
pages 6-11 
In a jigsaw activity, students consider five purposes of  
punishment—rehabilitation, deterrence, retribution, incapacitation, and 
restitution—and then assign purposes to different methods of 
punishment. Students read about Shon Hopwood, who after spending 
over a decade in prison for robbing banks, became a law clerk for the 
D.C. Court of Appeals. 

What is the purpose of punishment? 
Procedure 
1. Review the unit focus words. Ask for volunteers to provide short 

definitions or synonyms for each word. Ask students if they have 
seen, heard, or used any of these words since the last session. 


2. Read the title of the session: What is the purpose of punishment? 
Invite students to share some initial responses to the question. 


3. Read through the terms and their definitions. Ask students to 
describe how the image icons support each definition.


4. Read the text in the box at the bottom of the page. Have students 
turn and talk about how each punishment fulfills a different 
purpose.


Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.L.6-8.6 Acquire and use accurately grade-
appropriate general academic and domain-specific words and phrases.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Rehabilitation
Counseling, treatment, and/or therapy

Deterrence
Harsh consequence to prevent people from doing something

Retribution
Revenge by society or a victim

Incapacitation
Control of a person’s freedom of movement

Restitution
Payment for damages

Session 2
What is the purpose of punishment?

© 2015 SERP SoGen Unit 8.5  6

Most kids have experienced punishments ranging from time-outs to having a favorite toy or device taken away. 
Why do those in authority impose punishments? Below are examples of the di!erent types of punishments that 
could happen in school.	

Rehabilitation: Counseling for a bully to help him or her deal with any underlying issues. 

Deterrence: Expelling students because of the zero tolerance policy for weapons at school. 

Retribution: Making someone wash all of the desks after school after sticking a piece of gum underneath one. 

Incapacitation: A student who starts fights receives in-school suspension so that he is removed from all other 
students.  

Restitution: A student who loses a library book has to pay full price for it.

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/


Jigsaw Activity 
Procedure 
1. Discuss the first two punishments in the jigsaw activity, corporal 

punishment and public humiliation, as a class,  
and then ask students, “Is the purpose of this punishment 
rehabilitation? Why or why not?” Give students a minute to 
turn and talk and then have students share their thoughts 
with the class. Work through the other four purposes—deterrence, 
retribution, incapacitation, and restitution—in  
a similar fashion.


2. Divide students into small groups. Assign half of the groups to the 
next four punishments (weregild to fine), and the other half of the 
groups to the last four punishments (capital punishment to prison 
sentence).


3. Give students several minutes to discuss the punishments while 
you circulate and provide support. Have each group pair with a 
group that discussed a different set of punishments. Tell students 
that they must present the punishments they examined and the 
purposes behind them. Encourage students to ask each other 
questions and discuss points of disagreement.


4. Conclude by asking groups to share highlights from their 
discussions. You might ask, “Which form of punishment elicited 
the most discussion? Why?”

deter  •  condemn  •  incarcerate  •  custody  •  discretion  •  disparity  •  rehabilitate  •  commitSession 2
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Read each punishment and identify the purpose(s) that it serves. You will examine the first two punishments as a class. 
Then, in small groups, you will examine four punishments that your teacher assigns you. Afterwards, your group will 
team up with another group to share responses.

Example A: 

Corporal Punishment 

The UN Committee on the Rights of the Child defines corporal punishment as 
“any punishment in which physical force is used and intended to cause some 
degree of pain or discomfort, however light.” Spanking, whipping, and caning 
are examples of corporal punishment. In Singapore, caning is used to punish 
30 o!enses, including drunk driving and visiting as a foreigner with an expired 
visa.

Example B: 

Public Humiliation 

From medieval Europe (400–1500) to Colonial America (1600–1700), public 
humiliation was used to condemn o!enders. One punishment included 
wearing a symbol of the crime that was committed, such as wearing a giant 
rosary as a punishment for being late to church. Another popular punishment 
was spending a few days in the stocks, which was a wooden contraption that 
held the o!ender’s arms, head, and sometimes legs while community members 
threw plant, animal, and human waste at the o!ender.

Jigsaw Activity

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

! !!! !

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

! !!! !

Rehabilitation: 
Counseling, treatment, 
and/or therapy 

Deterrence:  
Harsh consequence to 
prevent people from doing 
something 

Retribution:  
Revenge by society 
or a victim 

Incapacitation: 
Control of a person's 
freedom of movement  

Restitution: 
Payment for damages
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WEREGILD

Jigsaw Activity

Weregild 

The Franks occupied what is now Belgium in the latter half of the first 
millennium. In the Franks’ system of law, called Salic Law, weregild (were- “man” 
[like werewolf] and gild- “money” [like gilder]), were amounts of money assigned 
to every object and human life. If a Frank damaged another Frank’s property or 
killed a member of another Frank’s family, he or she would have to pay weregild 
to the victim or victim’s family.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

 notes:

Set 1

Workhouse 

Popularized in England in the 1600s, workhouses were places where the 
unemployed and poor were sent to work. Workhouses were meant to teach 
“lazy people” the virtues of work and to rid the streets of potential thieves.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

 notes:

Community Service 

Recently, community service has been used as a substitute for, or in 
combination with, other punishments, such as incarceration or fines. 
Community service involves doing unpaid work for an organization or agency 
that benefits the community. For example, someone who has littered may be 
ordered to perform community service cleaning up a community park or beach. 

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

 notes:

Fine 

A fine is a sum of money that is usually paid to the government as a penalty for 
committing an o!ense. The dollar amount of a fine can range from small ($50 
for littering) to large ($5,000 for throwing an object at a police car). Fines are 
often used in combination with other punishments, including community service 
and incarceration.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

 notes:

Rehabilitation: 
Counseling, treatment, 
and/or therapy 

Deterrence:  
Harsh consequence to 
prevent people from doing 
something 

Retribution:  
Revenge by society 
or a victim 

Incapacitation: 
Control of a person's 
freedom of movement  

Restitution: 
Payment for damages
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Jigsaw Activity

Capital Punishment 

Capital punishment, also known as the death penalty, has existed since ancient 
times. The word capital comes from the Latin caput, meaning “head,” since 
many early executions were carried out by beheading. Currently, 58 countries 
use capital punishment, including the United States.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

Set 2

Lex Talionis 

Lex Talionis means “law of retaliation,” although it is sometimes called “an eye 
for an eye and a tooth for a tooth.” Punishments reflect the o!ense that was 
committed. For example, in Hammurabi’s Code of the ancient Mesopotamian 
civilization of Babylon (1770 BCE), code 197 read: “If he break another man’s 
bone, his bone shall be broken.”

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

Banishment or Exile 

Banishment is a form of punishment where an o!ender is forced to leave a 
community or area. Many ancient civilizations used exile as a consequence for 
violating societal norms, and some cultures continue to use it today. In their first 
year living in North America, the Puritans banished 10 people, and there were 
only about 100 people living in their community. 

In 1638, Anne Hutchinson was banished from the Massachusetts Bay Colony 
for her religious beliefs.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

Prison Sentence 

Until relatively recently, prisons were used only to house accused people until 
their trials or before their punishments. After the American Revolution, prison 
itself became a punishment. During sentences ranging from a few months to 
several decades, inmates spend time alone, in groups, doing work, and 
sometimes studying.

◻  
Rehabilitation

◻  
Deterrence

◻  
Retribution

◻  
Incapacitation

◻  
Restitution

notes:

LEX TALIONIS

Rehabilitation: 
Counseling, treatment, 
and/or therapy 

Deterrence:  
Harsh consequence to 
prevent people from doing 
something 

Retribution:  
Revenge by society 
or a victim 

Incapacitation: 
Control of a person's 
freedom of movement  

Restitution: 
Payment for damages



From Behind Bars to the Bar Exam: One Man’s Story of 
Redemption 
Procedure 
1. Read the title of the text. Tell students that the bar exam is a test 

that law students must pass in order to become lawyers. Define 
redemption, if necessary. 


2. Have students look at the pictures and read the captions. Ask 
students to use the text features to make a prediction about what 
the article will be about. 


3. Read the first paragraph and address the main idea in a “think out 
loud.” You might say, “If I were in Judge Kopf’s shoes, I would also 
be skeptical about Hopwood’s ability to change,” or “Twelve years 
seems like a long sentence and he had to pay restitution.”


4. Read through the text in one of the following ways: 

a. Together as a class

b. Students read in small groups

c. Students read independently

Encourage students to take notes in the margins and underline 
important information as they read. Make sure students know to 
read the text on page 11 as well. 


5. Have students discuss the Turn and Talk prompts and share their 
responses with the class.


Additional discussion questions: 
1. Do you think that stories like Hopwood’s should inspire reforms in 

the justice system, or is his case a rare exception?

2. Do you think that the author supports sentencing reform? Why or 

why not?

Teaching Tips:  
1. Have students make a timeline of Shon Hopwood’s journey from 

prison to law school.

2. Have students identify key people in Hopwood’s life and explain 

how each contributed to his journey.

Additional information: 
New York Times opinion piece describing some effects of mandatory 
minimum sentencing: “Serving Life for This?” by Nicholas D. Kristof:

http://www.nytimes.com/2013/11/14/opinion/kristof-serving-life-for-
this.html?ref=todayspaper

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.6 Identify aspects of a text that reveal an 
author’s point of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts).

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.

deter  •  condemn  •  incarcerate  •  custody  •  discretion  •  disparity  •  rehabilitate  •  commit

What image comes to mind when you think of a convicted felon? A ruthless 
murderer? A heartless thief?  

Shon Hopwood is a convicted felon. In 1997 and 1998, Hopwood 
committed five armed bank robberies. During that time, he and his crew 
stole almost $200,000 before they were caught. Hopwood was 23 when 
he was taken into custody and charged with armed robbery, a felony 
o!ense. He told the presiding judge, Judge Richard G. Kopf, that he had 
committed to turning his life around, and that he should be given a 
reduced sentence. Judge Kopf was skeptical. In 1999, Judge Kopf 
condemned Hopwood to 12 years in prison and to pay $134,544.22 of 
restitution.  

During the first three years that he was incarcerated, Hopwood spent 
countless hours in the prison law library and used his newfound 
knowledge to help fellow prisoners. After hearing the story of an inmate 
named John Fellers, Hopwood determined that the law was not applied 
fairly in Fellers’ trial. Using the prison typewriter, Hopwood wrote a 
petition of certiorari—a formal request for the Supreme Court to hear a 
case—for Fellers. The Supreme Court receives about 10,000 petitions each 
year and only approves about 80 of them. However, Hopwood’s petition 
was approved, and the lawyer who read it was so impressed by the petition 
that he agreed to represent Fellers only if Hopwood would collaborate. The 
lawyer recalled, “It was probably one of the best cert. petitions I have ever 
read. It was just terrific.” The case went on to be successful in the Supreme 
Court, with the justices agreeing 9–0 that the law had not been applied 
fairly in Fellers’ trial. In the next three years, Hopwood wrote another 
successful petition of certiorari and also helped many inmates find ways to 
reduce the lengths of their incarcerations.  

Hopwood remained incarcerated until 2008. As a felon, Hopwood faced 
many challenges. In most states, felons cannot vote or serve on juries. 
Employers and landlords can, at their discretion, deny felons jobs and 
housing. Felons also face restrictions on the kinds of support they can 
receive from the government, such as food stamps, public housing, welfare 
assistance, and education assistance. Hopwood was able to get a job at a 
company that assists lawyers in preparing documents, but only after the 
supervisor spoke to the Supreme Court solicitor that Hopwood had 
collaborated with on Fellers’ case. She was admittedly nervous about hiring 
an ex-con, but gave Hopwood a chance and has had “zero regrets.”  

TURN AND TALK 

Upon release, what support does a felon need to lead a law-abiding 
life? 

Should one’s status as a felon have lasting consequences after one 
has served a sentence?

Session 2
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Shon Hopwood in 2013. Hopwood said that 
before entering prison, he “had no prior history 
with the law other than breaking it.”

Felons can face restrictions  in these areas: 
• voting 
 • employment  • federal student loans  • food stamps  • serving on a jury  • gun ownership

From Behind Bars to the Bar Exam: One Man’s Story of Redemption

continued on the next page

http://topics.nytimes.com/top/opinion/editorialsandoped/oped/columnists/nicholasdkristof/index.html
http://www.nytimes.com/2013/11/14/opinion/kristof-serving-life-for-this.html?ref=todayspaper
http://www.nytimes.com/2013/11/14/opinion/kristof-serving-life-for-this.html?ref=todayspaper
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://topics.nytimes.com/top/opinion/editorialsandoped/oped/columnists/nicholasdkristof/index.html
http://www.nytimes.com/2013/11/14/opinion/kristof-serving-life-for-this.html?ref=todayspaper
http://www.nytimes.com/2013/11/14/opinion/kristof-serving-life-for-this.html?ref=todayspaper
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
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Shon Hopwood is married with children and graduated from the University of Washington Law School. He has written a 
book and worked in the D.C. Court of Appeals. Hopwood turned his life around, but he was troubled by the fact that other 
people just like him were never given a second chance due to lengthy sentences.  

In a 2010 article published in The Atlantic, Hopwood compared his 12-
year sentence with one given to another armed robber named Adam 
Clausen. Clausen was sentenced to 213 years in federal prison, with a 
release date of December 1, 2185. In the article, Hopwood argued that 
federal mandatory minimum sentences, which were intended to make 
sentences fair, actually made sentences more arbitrary. Hopwood 
explained that mandatory minimum sentences take discretion away 
from judges and place it in the hands of federal prosecutors, who 
decide which charges to bring against an accused person. Once the 
charges are brought, the judge must hand down at least the mandatory 
minimum sentence if the accused person is found guilty. According to 
Hopwood, mandatory minimum sentences are the reason for 
sentencing disparities, such as the one seen between Hopwood’s and 
Clausen’s cases.  

Hopwood condemns lengthy prison 
sentences and believes that shorter 
sentences are necessary for rehabilitation. 
In a dialogue on Judge Kopf’s blog, 
Hopwood wrote, “Five years is about the 
maximum amount of time for someone to ‘get 
it’ and change and create a di!erent life … It’s very di"cult to ‘seize the day’ in prison and use 
every day to prepare for release when you[’re] staring at a 10- or 20-year sentence in the face.”  

Even though Judge Kopf declared on his blog, “Hopwood proves that my sentencing instincts 
suck,” Hopwood doesn’t blame Judge Kopf for his long prison sentence. 

TURN AND TALK 

Do you agree with Shon Hopwood that the United States should do away with mandatory minimum sentences? 
Why or why not?

Mandatory Minimum Sentences 
Traditionally, judges have used their 
discretion to decide how long a 
criminal’s prison sentence should be. 
In the 1970s, mandatory minimums 
took this discretion away from judges. 
When a person is found guilty of 
committing a crime that carries a 
mandatory minimum sentence of 10 
years, the shortest sentence that a 
judge can impose is 10 years.

From Behind Bars to the Bar Exam: One Man’s Story of Redemption

In 1999, Judge Kopf 
sentenced Hopwood to 
12 years in prison.



Teacher Directions, Session 3 
pages 12-16 
Students use statistics, charts, and graphs to draw conclusions about 
the U.S. criminal justice system. 

The United States Prison System 
Procedure 
1. Review the unit focus words. Challenge students to use each word 

in a sentence related to punishment or the Shon Hopwood text.

2. Tell students that in today’s session they will be discussing facts 

and figures about the U.S. justice system, and that this information 
will help them plan for the next session’s debate.


3. Read the first statistic. Call attention to the heads of the figures, 
which represent the percentages. Clarify the meaning of “5% of 
the world population.” You might say, “1 out of every 20 people in 
the world lives in the U.S.,” or “If the world’s population were 
represented by 100 people, 5 of them would live in the U.S.” Then 
have students interpret the next statistic: the United States has 
25% of the world’s prisoners. 


4. Read and discuss the next two facts. Make sure that students 
understand that a 700% increase means that the prison population 
has increased by a factor of 7. 


5. Have students discuss the Turn, Talk, and Write. Ask student 
volunteers to share their thinking. 


Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital text.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Since 1970, the U.S. 
prison population 
has risen 700%.

1970

2013

2,200,000 
Over

people are in prison or jail 
in the United States—more 
than any other country. 

TURN, TALK, AND WRITE 

Why do you think the United States incarcerates the most people in the world? 

_________________________________________________________________________________ 

_________________________________________________________________________________ 

_________________________________________________________________________________

The United States Prison System

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/


Country-to-Country Comparison 
Procedure 
1. Examine the graph as a class by looking at the title, axis labels, 

and then at the key. Explain that the term control of freedom 
describes a situation when an individual is not imprisoned, but he 
or she must follow certain conditions dictated by the justice 
system, like attending therapy, not consuming alcohol, or not 
visiting certain places. 


2. Point out that the graph refers to all of the adults sentenced in 
each country. 


3. Have a student volunteer explain how to use the graph to compare 
the percentage of adults imprisoned in the three countries.


4. Give students a few minutes to work with partners to make 
observations about each country’s sentencing methods. Circulate 
and provide support.


5. Give students a few minutes to discuss the Turn and Talk and ask 
students to share their responses. Probe students to integrate the 
different purposes of punishment and focus words into their 
responses. For example, England and Wales frequently use fines, 
which suggests that they favor restitution or deterrence.


6. Direct students to the chart at the bottom of the page. Explain that 
this chart examines crime and incarceration data from each of the 
countries mentioned above.


7. Examine the chart by reading the column and row titles and 
comparing the data from each country. 


8. Ask students to use the chart to compare the U.S. to the other 
countries in terms of homicide rate, incarceration rate, and average 
length of time in custody. Students should notice that the United 
States far exceeds the other countries in all categories. Challenge 
students by asking: Why are there so many homicides in the U.S.? 
How might the homicide rate be related to the length of prison 
sentences? What other information would you like to have about 
the topic?


9. Have students complete the Turn, Talk and Write and then have 
students share their thinking. 


Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital text.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Sentences by Country

Source: Justice Policy Institute 

TURN AND TALK 

Consider the most frequent form of punishment in each of these countries. What do the di!erences 
suggest about each country’s beliefs about criminals?

TURN, TALK, AND WRITE

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________

Using the information from the chart and graph above, explain the disparity between the lengths of time spent 
in custody in the di!erent countries.

Country-to-Country Comparison

United States 4.7 716 63 months 

Canada 1.6 118 4 months 

England and Wales 1.0 148 13 months 

 Homicide rate per 10
0,000

Incarceration rate per 10
0,000 

(as punishment for any crime)

Average length of tim
e in custody 

(excluding life
 sentences and death penalty)

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/


Racial Disparities in the U.S. Justice System 
Procedure 
1. Read the title of the page: Racial Disparities in the U.S. Justice 

System. Ask students what they think the term racial disparities 
means. Explain that racial disparities are differences in outcomes 
between racial groups.


2. Explain that the information on this page may elicit a wide range of 
emotions from students. Encourage students to share their 
reactions to the information and to ask questions. Additionally, 
encourage students to openly discuss issues of race, but always in 
a respectful manner. Students should speak up if they feel that 
others have made comments that are problematic or offensive. 
Explain to students that the only way that we can become a truly 
just society is to confront issues of racial inequality via open and 
honest dialogue.


3. Read through the statistics as a class. Students may attribute the 
first three statistics to increased criminal behavior among people of 
color. However, students should note that the final two statistics 
control for criminal behavior. After each statistic, ask students:

a. What is the disparity?

b. What might cause this disparity?

c. What effect might this disparity have on communities of color 

and the country as a whole?

d. How does this information make you feel?

Here are some factors that students may identify as contributing to 
the disparities: 

• increased presence of police in black neighborhoods

• racist sentencing by judges or mandatory minimums

• the perception of darker-skinned people as being more 

dangerous than lighter-skinned people

4. Have students discuss the Turn and Talk and then ask for a few 

students to share their responses.

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital text.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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People of color make up  

30%  
of America’s population 

but

60%  
of the prison population.

70%  
of students referred to law 

enforcement are black or 
Hispanic. Students of color 

are far more likely to be 
taken into custody and 

placed in the juvenile justice 
system. 

Black o!enders receive, on 
average, longer sentences 

than white o!enders for the 
same crime. Additionally, 

black o!enders are 

20% 
more likely to be 

incarcerated than whites for 
the same o!ense.

People of color are no more 
likely to use or sell drugs 

than whites, but have much 
higher arrest rates. On 

average, a black person is 

3.73 

times more likely to  
be arrested for  

marijuana possession than a 
white person.

TURN AND TALK 

Why might minorities be less likely than whites to call the police when a crime has been committed?

Racial Disparities in the U.S. Justice System

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/


Racial Disparities in the U.S. Justice System, continued 
Procedure 
1. Examine the two graphs from the ACLU report. For  

each graph, read the title, axis labels, and key.

2. Have students discuss the graphs and come up with general 

statements to summarize the information contained in each. 

• Graph 1: White people use marijuana at a higher rate than black 

people.

• Graph 2: Black people are arrested for marijuana possession at a 

much higher rate than white people.

3. Have students share their summaries with the class. 

4. Give students a few minutes to complete the Turn, Talk  

and Write. 

Extension Activity: Have students contact their local government for 
statistics about demographics and arrests by race/ethnicity and then 
compare them to the national statistics.

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital text.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Copyright 2013 American Civil Liberties Union. Reprinted with permission 
of the American Civil Liberties Union. https://www.aclu.org

TURN, TALK, AND WRITE 

How is it possible that the U.S. justice system can have such disparities between di!erent races? If more white 
people use marijuana, why are more black people condemned and incarcerated for it? 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________

Racial Disparities in the U.S. Justice System

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/


Income and Incarceration in the U.S. 
Procedure 
1. Tell students that they will be assessing the connection between 

income and incarceration. 

2. Discuss the different income levels. Explain that even though 

$2,000 a month seems like a lot, living off $2,000 a month is 
difficult considering you must pay rent, bills, groceries, clothing, 
etc. 


3. Ask students to summarize the information in the graph (e.g., 
incarceration rates decrease as monthly income rates increase/ 
there is an inverse relationship between rate of incarceration and 
income).


4. Explain that the second graph gives information about the percent 
of each racial group that lives in poverty. Remind students that a 
percent can be thought of as a number per 100. For example, if the 
white population of the U.S. were condensed into 100 people, 11 
would live in poverty.


5. Give students a few moments to explore the graph and to draw 
conclusions.


6. Draw attention to the asterisk below the graph. Explain that the 
asterisk note gives more information about the graph. In this case, 
the note explains how the term poverty is defined by the U.S. 
federal government.


7. Have students use the information from the two graphs to answer 
the Turn, Talk, and Write. Ask student volunteers to share their 
thinking.


Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital text.
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TURN, TALK, AND WRITE 

Do you think people who live in poverty are more likely to commit crimes? Explain why or why not.  

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

Race and Poverty in the U.S. 
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* In 2014, the federal poverty level for a household of one was $11,670 (yearly income). The figure increases by 
$4,060 for each additional member of the household.

Income and Incarceration in the U.S.
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2004 in Month Before Arrest
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Teacher Directions, Session 4 
page 17-18 
Students compare and contrast the statements of purpose from the 
national prison systems in the United States, Canada, and England, 
and then debate the question, What should be the primary purpose of a 
justice system? 

Debate 
Procedure 
1. Read the instructions to the activity. Then have students read 

through the statements and underline key words that contribute to 
the tone of each statement. Model this by reading the Federal 
Bureau of Prison’s statement of purpose and drawing attention to 
key verbs such as protect, confine, and assist. You might 
determine that the primary purpose of the Federal Bureau of 
Prisons is to incapacitate based on the language of the statement. 


2. Have students work through the other two statements and then 
share their findings with a partner. 


3. Invite student volunteers to share their answers with the class.

Answers: U.S.—incapacitation. Canada—rehabilitation. England—
rehabilitation or incapacitation.

Extension: Have students find mission statements of their favorite 
businesses or local institutions. What common language and themes 
can they identify?

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.SL.8.4 Present claims and findings, emphasizing 
salient points in a focused, coherent manner with relevant evidence, 
sound valid reasoning, and well-chosen details; use appropriate eye 
contact, adequate volume, and clear pronunciation.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Directions: Below are the statements of purpose from the o!cial websites of three national prison systems. Read each 
statement and determine its primary purpose: restitution, rehabilitation, deterrence, retribution, or incapacitation?

United States: 

The Federal Bureau of Prisons protects society by confining 
o"enders in the controlled environments of prisons and 
community-based facilities that are safe, humane, cost-
e!cient, and appropriately secure, and that provide work 
and other self-improvement opportunities to assist o"enders 
in becoming law-abiding citizens. 

https://www.bop.gov/about/

Canada: 

Our mission: as part of the criminal justice system and 
respecting the rule of law, we contribute to public safety by 
actively encouraging and assisting o"enders to become law-
abiding citizens, while exercising reasonable, safe, secure 
and humane control. 

http://www.csc-scc.gc.ca/about-us/index-eng.shtml

Primary Purpose: _________________________________

England and Wales: 

Her Majesty's Prison Service serves the public by keeping in 
custody those committed by the courts. Our duty is to look 
after them with humanity and help them lead law-abiding and 
useful lives in custody and after release. 

http://www.justice.gov.uk/about/hmps

TURN AND TALK 
All three statements use the word humane, meaning “showing compassion.” What actions or conditions would 
violate prisoners' right to humane treatment?

Debate
What should be the primary purpose of a justice system?

Primary Purpose: _________________________________

Primary Purpose: _________________________________

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/SL/8/4/
http://www.corestandards.org/ELA-Literacy/SL/8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/SL/8/4/
http://www.corestandards.org/ELA-Literacy/SL/8/4/


 

Debate, continued 

Procedure 

1. Read the debate question. Remind students that a justice system 
can have several purposes, but the debate will focus on what 
should be the primary, or most important, purpose. 


2. Review the meaning of rehabilitation and incapacitation.

3. Read through the questions in the box. Help students to see that 

this is a complex question with no clear answer, and can therefore 
be argued from either side.


4. Examine the page as a class. Make sure students understand that 
they will be gathering evidence in support of their position in the 
top box and against the opposing position in the bottom box. 
Encourage students to leave room in the boxes to add new 
thoughts or evidence during the debate.


5. Assign an equal number of students to support each position. 

6. Give students time to gather evidence in small groups with others 

who have been assigned to the same position. Remind students to 
consider the unit focus words while planning their arguments. 
Circulate and provide support as needed. 


7. Have students reassemble so that the rehabilitation team is on one 
side of the classroom and the incapacitation team is on the other 
side.


8. Review class discussion/debate norms. 

9. Explain the debate structure and then run the debate as a whole 

class activity:

Round 1 
• Two students from each position present supporting evidence 

while the other students listen and take notes.

• Students develop counterarguments and questions for the 

opposing side. 

Round 2 
• Two new students from each side present their 

counterarguments. 

• Students develop responses to the counterarguments. 

Round 3  
• Two new students respond to the counterarguments presented in 

round 2.

Closing 
• As a class, discuss the quality of the debate and have students 

reflect on which side argued more effectively.


Common Core State Standards 
CCSS.ELA-Literacy.SL.8.4 Present claims and findings, emphasizing 
salient points in a focused, coherent manner with relevant evidence, 
sound valid reasoning, and well-chosen details; use appropriate eye 
contact, adequate volume, and clear pronunciation.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Position:

◻  Rehabilitation or ◻  Incapacitation

Evidence to support position:

Arguments against other position:

What if the o!ender is a 
juvenile? 
What if the o!ender is 
an adult? 
What about non-violent 
crimes (theft, fraud, drug 
possession)? 

What about violent 
crimes (assault, murder, 
abuse)? 
What about first-time 
o!enders? 
What about repeat 
o!enders? 

What is better for 
society? 
What about the fact that 
most people who have 
been incarcerated will 
re-enter society at some 
point?

Debate

Using information from the unit and your own experience, fill out the chart below with evidence to support your group’s 
position.

As you prepare for the debate, consider the following questions:

Notes:

http://www.corestandards.org/ELA-Literacy/SL/8/4/
http://www.corestandards.org/ELA-Literacy/SL/8/4/


Teacher Directions, Session 5 
pages 19-20 
Students respond to Shon Hopwood’s claim that ordinary citizens have 
a role in fixing a broken criminal justice system. 

Writing 
Procedure 
1. Tell students that they will be responding to a comment that 

Shopwood left on Judge Kopf’s blog.

2. Read the text on the computer screen and discuss what Judge 

Kopf meant by “my sentencing instincts suck.” Help students to 
see that Judge Kopf was implying that judges should give shorter 
sentences to people who they believe are capable of change. 
Define the term constrained as “restricted or limited.”


3. Read the three questions for the writing prompt. Provide 
clarification if necessary.


4. Give students a few minutes to work with a partner to think about 
the assignment and develop their opinions.


5. Ask students to look through the unit and mark information that 
can help build their responses. 


6. Remind students to use the focus words in their writing, and allow 
them time to write.


7. If time permits, have student volunteers share their writing with the 
class, with partners, or in small groups.


Teaching Tips:  
Have struggling writers respond to the bullet points one at a time. 

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.WHST.6-8.1 Write arguments focused on 
discipline-specific content.

CCSS.ELA-Literacy.WHST.6-8.4 Produce clear and coherent writing in 
which the development, organization, and style are appropriate to task, 
purpose, and audience.

CCSS.ELA-Literacy.WHST.6-8.9 Draw evidence from informational 
texts to support analysis reflection, and research.

CCSS.ELA-Literacy.WHST.6-8.10 Write routinely over extended time 
frames (time for reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences.
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SHON HOPWOOD 
Shon Hopwood was not as hard on Judge Kopf as 
Judge Kopf was on himself. In response to Judge 
Kopf’s statement, “My sentencing instincts suck,” 
Hopwood wrote the following: 
But as a judge, you’re constrained by the system we have. I’ve 
never believed that it’s up to judges to fix that system on their own. 
It requires citizens to view criminal justice issues differently (and 
heck, to view prisoners differently), and a Congress to actually 
pass some legislation. 

In the space provided, respond to Hopwood’s remarks from Judge Kopf’s blog. Use the following questions to  
guide your response: 

 • Do you think people can change?  
 • Should someone who has been incarcerated be permanently condemned as a criminal?  
 • What do you think Hopwood means when he says citizens would need to change their views about the criminal 

justice system and prisoners? 

Use examples and reasons to support your argument.

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

Writing

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/4/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/4/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
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______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________ 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________ 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

Writing



Teacher Directions, Supplementary Resources 
pages 21-24 
ELA Activity  
Students read about a program called Father to Child Summer Camp 
Behind Bars, which connects children to their incarcerated fathers 
during a week-long summer camp.  

Procedure 
1. Have students who have been to a summer camp share some 

typical camp activities.

2. Tell students that they will be reading about a summer camp that 

connects kids with their incarcerated fathers.

3. Read through the text in one of the following ways:


a. Together as a class 

b. Students read independently 

c. Students read in small groups 


4. Have students discuss one or both of the Turn and Talk prompts.

5. Use one of the Turn and Talk prompts to initiate a class discussion.

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence  
to support analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas  
or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.RH.6-8.4 Determine the meaning of words and 
phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies.

CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Most kids look forward to summer camp as a chance to get 
away from their parents’ ubiquitous gaze. But for other 
kids, camp is actually an opportunity to see an 
incarcerated parent who is absent during the rest of the 
year.  

The Pew Chartable Trusts reports that 1 in 28 kids in the 
United States has a parent in prison. For African American 
kids, the number is one in nine. The Hope House in 
Washington, D.C., has a variety of programs to keep 
children connected with fathers who are serving prison 
sentences far from home. One of these programs is called 
Father to Child Summer Camp Behind Bars. Each summer, 
camp counselors commit to taking groups of 15 children to 
a week-long sleepover camp located near the prison 
where their fathers are in custody. During the day, children 
travel to the prison and spend several hours with their 
fathers doing activities, such as art, creative writing, and 
playing games. At night, they engage in typical camp 
activities like building campfires and eating s’mores.  

Kobe is a 14-year-old boy whose father is incarcerated. One day, Kobe’s father called Kobe from prison and asked him to 
attend the Father to Child Summer Camp. Kobe remembers how he felt before attending camp: “I was actually a little 
nervous—not really much about the prison, as I was really more nervous about seeing him than the prison itself, because I 
hadn't seen him in a few years.” But Kobe says that he and his dad “hit it o! from the start.” Kobe realized that he and his 
father had similar senses of humor.  

Hope House has two other programs that help kids stay connected to their incarcerated fathers. Children who participate 
in the Child to Father Teleconference Program visit Hope House headquarters in Washington, D.C., every two weeks to 
video-chat with their fathers online. During each call, fathers attempt to deter their children from getting into trouble by 
reminding them to work hard in school.  

The Father to Child Reading Program supplies incarcerated fathers with children’s books, and then records them reading 
the books. Afterwards, the book and recording are sent to the inmate’s children. Often times, this is the first story that the 
father has ever read to his child. The Father to Child Reading Program has sent over 10,000 stories, and most children 
read more after receiving the books and recordings from their fathers. 

While these programs were created with the children in mind, they have also played a large role in the fathers’ 
rehabilitation. Research shows that inmates who maintain close social ties to those outside of prison are less likely to 
return to prison. Kobe, who hopes to be a Camp Behind Bars counselor one day, talked about the camp’s e!ect on his 
father: “It saved me and my father's relationship...He's told me before that I'm one of his motivations to come out and 
become a better man. And he felt like he's atoned for his mistakes, and now he's ready to come out and lead a better life 
and reconnect with me and his other son.” 

TURN AND TALK 

Imagine you were able to design a program to help connect prisoners to their children. Describe the program that 
you would design. 

Prison is meant to be a punishment for criminals. Who else might feel punished as a result of another person’s 
imprisonment?

ELA
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Summer Camp…in Prison

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/


Math Activity 
Students compare the cost and benefit of government-funded 
preschool as it relates to keeping participants out of jail. 

Procedure 
1. Ask students to think of some things that society could do to 

reduce the number of people who go to prison. Allow students to 
share their ideas.


2. Tell students that many people believe that expanding educational 
opportunities can reduce crime and therefore the number of 
people who are incarcerated. 


3. Read the opening text and have students underline important 
information.


4. Review finding the percentage of a number. For example, to find 
35% of 200, multiply 200 by .35. You may want to review methods 
of quickly multiplying numbers that end in one or more zeros. 


5. Have students work through the problems on their own or with 
partners. 


6. Review the answers.

7. Close by having students discuss the Turn and Talk question and 

then use their responses to initiate a class discussion.

Answers: 
1. 100 x 11,300 x 2 = $2,260,000

2. 100 x 0.28 = 28 from preschool group will serve time in prison or 

jail

100 x 0.52 = 52 from non-preschool will serve time in prison or jail

52 - 28 = 24. 24 more of the non-preschool children will be in 
prison/jail than the preschool children.


3. 24 x 31,300 x 4 = $3,004,800 saved.

4. 3,004,800 - 2,260,000 = $744,800. This data does support the 

argument that the United States should fund free preschool 
because the money spent on the preschool is $744,800 less than 
the money that would be spent if those children ended up in jail or 
prison. 


Extension: Have students write each answer in written form and 
scientific notation.

Common Core State Standards 
CCSS.Math.Content.7.NS.A.3 Solve real-world and mathematical 
problems involving the four operations with rational numbers.1 
CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade level topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.
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Great disparities exist in the cost of incarceration. In 
2012, the state with the highest price tag was New 
York, which spent a whopping $60,000 per inmate 
per year. In contrast, Kentucky spent about $14,600. 
The average cost of incarceration across all U.S. 
states is about $31,300 per inmate per year.  

Some people argue that dollars spent on education 
do more to reduce crime than dollars spent keeping 
prisoners in custody. One study followed children 
from low-income families who participated in a free 
one- to two-year preschool program that cost $11,300 
per child per year. By the time these participants were 
40 years old, 28% of them had been to jail or prison, 
compared to 52% of those from the same population 
who had not been to preschool. 

 1. Imagine that the federal government has decided to expand the free preschool program that serves children from 
low-income families. How much would it cost to o!er two years of preschool to a cohort of 100 children?  

 2. Based on the data provided above, how many fewer participants in the free preschool program will go to prison or jail 
by the age of 40, compared to their peers who did not attend preschool?  

 3. How much money is saved by these reduced incarcerations (assuming an average sentence of four years)?* 

 4. Compare the price of free school for the whole cohort (your answer to #1) to the money saved by reduced 
incarcerations (your answer to #3). Does this data support the argument that the United States needs to fund free 
preschools? Explain. 

TURN AND TALK 
What other benefits to society would come from 
ensuring that children from low-income families receive 
free preschool?

Do you learn more in prison or in school?

*The true di!erence will be somewhat less because 
money in the future is discounted by the amount of 
interest that money could earn in the meantime if it were 
invested.

http://www.corestandards.org/Math/Content/7/NS/A/3
http://www.corestandards.org/Math/Content/7/NS/A/3


Science Activity 
Students learn about the Innocence Project, which has used DNA 
evidence to exonerate over 300 people convicted of crimes they did 
not commit. A short activity introduces students to the structure of 
DNA.

Procedure  
1. As a class, come up with a few ways that a person accused of a 

crime could prove his or her innocence. 

2. Have students read the title of the passage and explore the 

nonfiction text features. Ask students to predict what they will learn 
by reading the text.


3. Tell students that they will be reading about how DNA is used to 
prove the innocence of people who were wrongfully accused of a 
crime. Have students share any background knowledge they have 
about DNA.


4. Read through the opening text and “The Role of DNA in Court” as 
a class or have students read individually. 


5. Invite students to share their thoughts about Johnson’s story and 
the Innocence Project’s work. 


6. Read the section titled “How does DNA evidence work?”. Note 
that each base unit ends in -ine, which is pronounced -een.


7. Have students examine the nucleotide diagram and identify the 
phosphate, base, and sugar. 


8. Have students answer the question at the end of the DNA section. 

Answer: Adenine always connects to thymine and guanine always 
connects to cytosine. 


9. Read the activity directions and allow students to work together to 
answer the question. 

Answer: The DNA samples could belong to the same person.


Common Core State Standards 
CCSS.ELA-Literacy.RST.6-8.1 Cite specific textual evidence  
to support analysis of science and technical texts.

CCSS.ELA-Literacy.RST.6-8.2 Determine the central ideas or 
conclusions of a text; provide an accurate summary of the text distinct 
from prior knowledge or opinions.

CCSS.ELA-Literacy.RST.6-8.4 Determine the meaning of symbols, key 
terms, and other domain-specific words and phrases as they are used 
in a specific scientific or technical context relevant to grades 6–8 texts 
and topics.

CCSS.ELA-Literacy.RST.6-8.7 Integrate quantitative or technical 
information expressed in words in a text with a version of that 
information expressed visually (e.g., in a flowchart, diagram, model, 
graph, or table).
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You may have heard a parent or teacher say, “You are unique. There is nobody exactly like you on Earth.” Indeed, our 
very fingerprints can be used to tell us apart. But just how di!erent are we when you really get down to it … all the way 
down to a cellular level? 

Every living thing is made up of cells. Inside every cell is a long chemical strand that holds information that determines 
how we look, develop, and function. This chemical strand is called DNA. Over the last century, several scientific 
discoveries have enabled scientists to determine the structure (how it is built) and function (what it does) of DNA. It turns 
out that although we are all di!erent in many ways—height, hair color, eye color, body type, etc.—DNA is 99.9% the 
same for all humans. The 0.1% variation in our DNA accounts for our individual biological uniqueness. Each person’s 
DNA is di!erent, except in the case of identical twins, who share exactly the same DNA. 

The Role of DNA in Court 

In 1984, Sir Alec Je!reys was the first scientist to present DNA 
evidence in a criminal trial. Je!reys showed how a sample of DNA 
collected from a crime scene did not match the DNA of the prime 
suspect. The sequences were di!erent. The suspect in custody was 
released. Then, another suspect’s DNA profile was found to match the 
sample taken at the crime scene. This suspect confessed to the crime 
and was condemned and incarcerated. 

In 1992, two American lawyers founded the Innocence Project, an 
organization that uses DNA evidence to exonerate, or prove the 
innocence of, people who had been found guilty of crimes they did not 
commit. As of June 2015, the Innocence Project has helped to 
exonerate 329 people. Here are some statistics from the Innocence 
Project webpage about their DNA-based exonerations: 

 • Eighteen people had been condemned to death before DNA proved their innocence and led to their release. 

 • The average sentence served by DNA-based exonerees was 14 years. 

 • Over 70% of those exonerated by DNA testing were people of color. 

 • In almost half of the DNA-exonerated cases, the actual perpetrator was identified by DNA testing. 

 • Eyewitness misidentification was the single greatest cause of wrongful convictions nationwide, playing a role in 
over 70% of convictions that were overturned through DNA testing. 

In one case, the Innocence Project helped exonerate a man named Anthony Johnson after 24 
years in prison. On October 19, 1984, Angela Bond was found murdered in her bed in 
Bogalusa, Louisiana. Johnson, Bond’s boyfriend at the time of the murder, was taken into 
custody and then charged for the crime. 

The prosecutors used a hair sample, witness testimony, and a claim that Johnson had 
knowledge of the murder weapon to make their case. Johnson asserted his innocence and 
indicated that the only reason he knew about the murder weapon was because the police 
had given him the information. During the trial, Johnson’s lawyer suggested that another man 
named Matthew Brown had in fact committed the crime. Brown had already confessed to two 
other murders in the same town—one of which took place in the same bedroom where Bond 
was found! But Brown refused to testify. On February 26, 1986, Johnson was convicted of 
second-degree murder and sentenced to life in prison.
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Alec Je!reys, British Scientist 
Photo by Morpheus (2008).

Science Can Set You Free

continued on the next page

Anthony Johnson 
Printed with permission 
from Innocence Project 
New Orleans.
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http://www.corestandards.org/ELA-Literacy/RST/6-8/2/
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Over the years, Johnson made several requests for an appeal, but they were all denied. Finally, in 2004, Johnson reached 
out to the Innocence Project New Orleans. People working for the Innocence Project were able to show that Johnson’s 
DNA did not match samples taken from the crime scene. In fact, the DNA was later found to match Brown’s (the man who 
had committed the two other murders in Bogalusa). During their reinvestigation of the case, Innocence Project New 
Orleans lawyers also uncovered disparities in the evidence that the prosecution presented: At least two people had told 
the police that Brown had admitted to Bond’s murder.  

Johnson was released from prison in 2007 and spent three years in trial 
court trying to prove his innocence. Twenty-six years after his arrest, and 
after serving 24 years in prison, all charges against Johnson were finally 
dismissed on September 15, 2010. Johnson has since filed a wrongful 
conviction lawsuit, but as of March 2016, he has received no 
compensation for the years of his life that he spent in prison for a crime 
he did not commit. 

How does DNA evidence work? 

DNA is short for deoxyribonucleic acid. It is made up of nucleotides and 
is shaped like a twisted ladder. Each nucleotide includes a sugar, a 
phosphate group, and one of four nitrogen-containing units called bases 
(see Figure 1). Sugar and phosphate form the sides of the DNA ladder, 
and the bases fit together like puzzle pieces to form the rungs.  

The four base units are adenine (A), guanine (G), 
cytosine (C), and thymine (T). Only certain bases can 
pair together. Look at the DNA representation in Figure 
2. Can you tell which base always connects to thymine 
and which base always connects to cytosine? 
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a nucleotide

Figure 1

Figure 2

Activity: 
One way that scientists perform DNA identification is by 
finding long sequences of bases that are identical in two 
samples. In this simplified activity, you will determine 
whether two samples match by looking for a sequence of 
at least 10 matching base pairs. Fill in the missing bases 
in the samples below and then answer this question:  

Could these two samples of DNA belong to the same 
person?

A-
C-
    -T
    -C
    -G
C- 
   -A
A-
    -C
C-
G-
  -A
T-

C-
   -G
   -T
G-
C-
  -G
T-
   -T
G-
   -G
G-C
  -G
A- 

Sample 1              Sample 2

Science Can Set You Free

   DNA



Teacher Directions, Focus Words 
pages 25 
Examining the Focus Words Closely: 
Students use definitions, sample sentences, and Turn and Talk prompts 
to gain a deeper understanding of the weekly focus words.

Procedure 
1. Read each focus word out loud and have students repeat after you. 

2. Read the definition of the first word and its sample sentence out 

loud to the class, and then raise the Turn and Talk question. 
Discuss the question as a class, making sure that students use the 
focus word in their responses.


3. Have students work through the chart by reading the definitions 
and sample sentences and then answering the Turn and Talk 
questions.


4. Conclude by having students share their responses to some of the 
Turn and Talk questions.


Teaching Tips:  
1. Create a classroom word wall with the Word Generation focus 

words. Have students do different activities with the words. For 
example, they can categorize by part of speech, research 
etymology, find synonym or antonym pairs, write stories, or have a 
classroom spelling bee. 


2. Write the focus words on the board and use tally marks to keep 
track of how often students use them or notice them in their 
reading. When the class reaches a certain amount of tally marks in 
one week (for example, 50 tally marks) reward students with free 
time or another prize of your choice.


Common Core State Standards 
CCSS.ELA-Literacy.SL.6-8.1 Engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on topics, texts, and issues, building on others' ideas 
and expressing their own clearly.

CCSS.ELA-Literacy.L.6-8.4. Determine or clarify the meaning of 
unknown and multiple-meaning words and phrases.

CCSS.ELA-Literacy.L.6-8.6. Acquire and use accurately grade-
appropriate general academic and domain-specific words and phrases; 
gather vocabulary knowledge when considering a word or phrase 
important to comprehension or expression.


deter  •  condemn  •  incarcerate  •  custody  •  discretion  •  disparity  •  rehabilitate  •  commitFocus Words
Examining the Focus Words Closely
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FOCUS WORD OR 
*RELATED FORM DEFINITION SAMPLE SENTENCE TURN AND TALK

deter (verb) to prevent or 
discourage

The city installed cameras in the park to 
deter people from writing gra!ti.

What could your school do to 
deter students from cheating?

*deterrence (noun) the act of preventing 
someone from doing 
something, especially 
by threat of 
punishment

When students realized they could be 
suspended for bullying, this was enough 
deterrence for them to stop picking on 
other kids in school. 

Would it be fair to have harsh 
punishments in place at school 
as deterrence from rule-
breaking? Why or why not?

condemn (verb) to publicly disapprove 
of; to assign a 
punishment

Adanna condemned the new uniform as 
ugly and boring. 

The murderer was condemned to life in 
prison.

Do you support or condemn 
the death penalty? Explain your 
choice.

incarcerate (verb) to put in prison Even though five people helped rob the 
bank, only two were charged and 
incarcerated.

Some people believe that 
animals in zoos are essentially 
incarcerated. Do you agree? 
Why or why not?

*incarceration 
(noun)

the act of putting 
someone in prison

The incarceration rate increased after 
harsher laws were put in place.

What are some ways of 
controlling someone's freedom 
other than incarceration?

custody (noun) protective care by a 
person or institution

The refugee was placed into the custody 
of a host family that helped him to adapt 
to life in a new land.

What might someone lose 
custody of a child?

discretion (noun) the right to decide 
what should be done 
in a situation

Doctors must use their discretion when 
deciding what information to share about 
a patient.

Who should have the 
discretion to decide whether 
students graduate?

disparity (noun) a di"erence or 
inequality, especially 
one that is unfair

Noting the disparity between students 
who had computers and those who didn’t, 
the school kept the computer lab open for 
two extra hours per day.

Women generally earn less 
than men for doing the same 
job. What might explain this 
disparity?

rehabilitate (verb) to bring back to a 
normal state through 
therapy or other 
services

After the bike accident, Tho needed eight 
weeks of physical therapy to rehabilitate 
his arm before returning to the tennis 
team.

If someone’s reputation has 
been damaged by gossip, what 
steps would help rehabilitate 
it?

*rehabilitation 
(noun)

the act of restoring 
something to a good 
or healthy condition

Jamal used a cane until he finished 
rehabilitation for his knee injury.

Should athletes who play too 
soon after an injury be 
penalized for not completing 
enough rehabilitation?

commit (verb) to carry out or do 
something illegal or 
wrong; to dedicate 
oneself to a cause

Sirinya committed herself to learning the 
names of all of the countries and their 
capitals, so she made flashcards and had 
her mother quiz her.

How could someone commit a 
crime without knowing?
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