
Overview of Activities 
Unit 7.4

Session 1: In the Reader’s Theater, four young people displaced by 
Hurricane Katrina discuss their experiences adjusting to life in a new 
place. A map shows the states that received people displaced by the 
hurricane. Students read about Aluel and Gabriel’s years of adjustment 
in the Kakuma Refugee Camp in Kenya.!
Session 2: Students read about the moment when Aluel and Gabriel 
learn that they have been chosen to enter the United States as 
refugees and consider the challenges that they will face in a new 
country. Then, students read about three Lost Boys who decided to 
return to Sudan after living for a time in the United States.!
Session 3: Students examine Articles 11 to 15 of the Universal 
Declaration of Human Rights and consider whether they apply to Aluel 
and Gabriel’s experience as refugees. Then, students explore the 
distinction between refugees and internally displaced people and the 
challenges faced by each group. Finally, students read about the 
United States’ first group of internally displaced people, the Native 
Americans, and the impact of boarding schools on their cultural 
identity. !
Session 4: Students read an interview with Robinson Cook, who has 
worked with refugees in the United States and internally displaced 
peoples in Bogotá, Colombia. Then students debate the question, “Is it 
ever justifiable to displace others in the name of progress?”!
Session 5: Students read about Aluel and Gabriel’s arrival in 
Minnesota. Students write Aluel and Gabriel a letter with advice about 
how to adjust to their new life in the United States.!
ELA: Students learn about the di"erent ancestries in the United States 
by examining a map that shows responses to the 2000 census.!
Math: Students use a bar graph and table to compare the impact of the 
refugee situation in di"erent countries.!
Science: Students identify the physical adaptations that help 
organisms to survive in their environments. !
Word Chart: Students use definitions, sample sentences, and Turn and 
Talk prompts to gain a deeper understanding of the weekly focus 
words.!
Note to Teachers: These units are intended for middle school students 
of any grade. Please use them where they align with your curriculum. 
Most of the Common Core State Standards included in the teacher 
directions come from the Literacy in History and Social Studies 6-8 
(http://www.corestandards.org/ELA-Literacy/RH/6-8/) or Literacy in 
Writing 6-8 (http://www.corestandards.org/ELA-Literacy/WHST/6-8/). 
Others come from the Language and Speaking & Listening strands, 
which are specific to each grade level, but similar enough from grades 
6 through 8 that we grouped them together.
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Teacher Directions, Session 1 
pages 2-5
In the Reader’s Theater, four young people displaced by Hurricane 
Katrina discuss their experiences adjusting to life in a new place. A 
map shows the states that received people displaced by the hurricane. 
Students read about Aluel and Gabriel’s years of adjustment in the 
Kakuma Refugee Camp in Kenya.!
Timeline 
Procedure 

1. Direct students to the cover of the booklet. Read the title of the 
unit and give students time to examine the images. !

2. Ask students what the unit question means to them. Have them 
share their answer with a partner.!

3. Direct students to Gabriel and Aluel’s timeline and explain that the 
events covered in this and past units are written in black. Tell 
students that in this unit they will continue to learn about Gabriel 
and Aluel’s journey, as well as more information about displaced 
people around the world.
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SoGen Unit 7.4

E v ents of  G ab riel and A luel’ s J ourney 
1 9 8 0  
! Aluel is born in F athai, southern Sudan 

1 9 8 2  
! Gabriel, Aluel’s brother, is born 

Nov emb er 1 9 9 0  
! F athai is attacked 
! Gabriel and Aluel fl ee with other children 

J anuary 1 9 9 1  
! Aluel and Gabriel arrive at the Pinyudo Refugee C amp in Ethiopia 

May 1 9 9 1  
! Aluel and Gabriel, with other Sudanese, are forced to fl ee Pinyudo 

Decemb er 1 9 9 1  
! Aluel and Gabriel arrive at K akuma Refugee C amp in K enya!

Feb ruary 2 0 0 0  
! Aluel and Gabriel are given U.S. visas 

March 2 0 0 0  
" Aluel and Gabriel arrive in M inneapolis, where they will learn English and attend 

college 
J anuary 2 0 1 1  
" Gabriel and Aluel travel to Virginia to vote in the election for southern 

independence 
J uly 2 0 1 2  
" Aluel and Gabriel travel to newly independent South Sudan to visit family

W orld Ev ents 

1946 
"# British unite northern and southern 

Sudan 
"# N orthern Sudan granted greater 

power than the south 

1956 
"# Sudan achieves independence 

1956–1972 
"# F irst Sudanese C ivil W ar 

1972  
"# Addis Ababa Agreement 

1983  
"# N imeiri declares Sudan a M uslim 

state 
"# D inka leader John Garang ( a 

C hristian)  establishes the Sudan 
People’s Liberation Army ( SPLA)   

"# Second Sudanese C ivil W ar breaks 
out 

1991 
"# Ethiopian government overthrown 
"# N ew government breaks relations 

with SPLA, expels Sudanese 
refugees 

September 11, 2001 
"# Terrorist group al-Q aeda attacks 

the U.S. 

January 2005 
"# C omprehensive Peace Agreement 

signed in Sudan, ending the war 
between the M uslim northerners 
and the C hristian southerners 

January 2011 
"# Election to determine if Sudan 

should split into two countries 

July 11, 2011 
"# South Sudan is established as an 

independent nation, under the 
leadership of D inka Salva K iir 

December 2013 
"# C onfl icts between D inka and N uer 

over political power in South Sudan 
become violent



Reader’s Theater
Procedure 

1. Introduce the focus words by reading them out loud and having 
students repeat the words. Use the word chart at the end of the 
unit for the definitions and sample sentences. Many students have 
probably read these words but never actually said them. Tell 
students that they will see the focus words presented several times 
throughout the unit. Focus words will be bolded so that they stand 
out. Encourage students to pay special attention to how the focus 
words are used, and to use the focus words while speaking and 
writing.!

2. Read the title of the activity and ask students what they know 
about Hurricane Katrina. The link in the teaching tip can help build 
background knowledge. !

3. As a class, break down the term “internally displaced.” Use the 
definition of internally from the word chart and define displaced by 
reminding students that the dis- prefix means “not” or 
“opposite” (displace is also a focus word from unit 7.3). Have 
students propose definitions for this term, which will be important 
throughout the unit. !

4. Read the background information and setting at the beginning of 
the Reader’s Theater to the class. Provide clarification if necessary.!

5. Read the script. There are many ways to read the Reader’s 
Theater, depending on the reading level of your students. Here are 
some options:!

a. Teacher reads the text out loud to the class.!

b. Choose four strong student readers and assign each student 
one character’s part to read. Have the four students read the 
script out loud to the class.!

6. Have students discuss the Turn and Talk question in partners and 
then as a class.!

Teaching Tip: Show this 2:35 video about Hurricane Katrina to build 
background knowledge about the event: https://www.youtube.com/
watch?v=DFYRBWII_DU

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.4 Determine the meaning of words and 
phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies.!
CCSS.ELA-Literacy.RH.6-8.10 By the end of grade 8, read and 
comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently.
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Internally Disp laced b y H urricane Katrina

Session 1
R eader’ s T heater

Background Information: Hurricane Katrina hit New 
Orleans on August 29, 2005, causing destructive flooding 
throughout 85 percent of the city. As many as 1 million 
people were displaced by the storm’s devastating effects 
and relocated within Louisiana as well as to other states.  

Setting: Rosemonde, Odessa, Jenny, and Dever are old 
friends from New Orleans. After Hurricane Katrina, they 
were resettled to St. Paul, Minnesota. It has been several 
months since they left New Orleans. N ew  O rleans

S t.  P aul

Rosemonde:  I  don’t know if I ’ll last the winter here. I ’ve 
never been this cold in my entire life. I ’ll never adjust to 
M innesota winters. Give me back the sunny days of 
Louisiana! 

Odessa:  W hat’s killing me is wearing these big ugly 
jackets, army boots, mittens, and hats every day. M y 
fashion sense is deteriorating fast here. N o one in N ew 
Orleans can ever see me in this getup. There can be no 
photographs of me like this, you all hear?  

J enny:  I  don’t really care about wearing ugly winter gear. 
I ’m beginning to like winter. I  went skiing last weekend, 
and it was amazing! I  say the more ways you have to 
cope with the weather, the easier the adjustment.  

Dev er:  I ’ll adjust some, but I ’ve still got my bags packed 
in case we get the word that it’s safe to return to N ew 
Orleans. D on’t get me wrong. I ’m super appreciative that 
we got temporary placement here in St. Paul, but my 
family is working hard to get back home.  

Rosemonde:  But D ever, how long do you think we’ll have 
to live here?  

Dev er:  I  don’t know. Some people say we might never 
get to go back because K atrina practically destroyed the 
city. But I  don’t believe it.  

J enny:  I ’m wondering if we shouldn’t just face reality and 
accept that we might not have a choice in the matter. 
Eighty percent of N ew Orleans was underwater after the 
storm surged and the levees failed. Over a million people 
were displaced from the Gulf coast. W e’re part of the 
category of “ internally displaced”  because of a natural 
disaster. W e don’t have any homes to go back to.  

Odessa:  I  spoke to the resettlement counselor yesterday, 
and she encouraged me to try to assimilate here in St. 
Paul. She told me that in a way, I  had to sort of adopt a 
new identity.  

Rosemonde:  A ssimilate?  I sn’t that what people from 
other cultures and countries do when they get to the 
States?  Like immigrants and refugees?  I  know this 
Sudanese guy in my math class, and he’s a refugee from 
a terrible war in the Sudan. He had to assimilate because 
he has no place to go back to except a refugee camp.  

Odessa:  W ell, I  guess we’re refugees from a natural 
disaster, so I  can see why the counselor is saying we 
should try to adjust to St. Paul. But I  was really hoping 
we’d get resettled closer to home. To D ever’s point, I  was 
looking at the K atrina refugee map yesterday, and it’s 
unbelievable how many of us were displaced by the 
hurricane. K atrina changed the demographics of many 
states! 

J enny:  I  still have bad dreams of that day in August when 
the storm hit. They don’t have hurricanes here in St. Paul, 
so this place is looking better and better to me.  

Rosemonde:  W ell, I ’m staying focused on getting back to 
Louisiana. M y parents are working with an agency that is 
coordinating efforts to help people get back into their 
homes. 

J enny:  M e, I ’m going to focus on skiing this weekend. 
Y ou all should think about coming with me and giving it a 
try. 

Rosemonde:  Strap two pieces of wood to my feet and 
hurl myself down an icy mountain to my death?  Y ou’re on 
your own, Jenny! 

TURN AND TALK 

How does being uprooted or displaced impact, or 
affect, a person’s identity?  

https://www.youtube.com/watch?v=DFYRBWII_DU
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
https://www.youtube.com/watch?v=DFYRBWII_DU
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/


Internally Displaced by Hurricane Katrina 
Procedure 

1. Ask students to think of the kinds of resources that receiving 
communities need in order to accommodate newly arriving 
internally displaced people, like the Katrina victims. Allow a few 
students to share their responses. (e.g., food, water, clothing, 
beds, volunteers, etc.)!

2. Read the paragraph above the map. Ask students what they think 
a “state of emergency” is. Ask students why they think declaring a 
state of emergency might help cities and states receive refugees. 
Make sure that students understand that special funds are set 
aside for disasters and unexpected emergencies, but the 
government must o#cially declare a state of emergency in order to 
release these funds. !

3. Give students a few minutes to analyze the map. Ask some or all of 
the following questions:!

a. What does this map show? (states taking Hurricane Katrina 
refugees) 

b. What does the map key (upper left-hand corner) tell us about 
how the map should be read? (The key tells us that states that 
declared a state of emergency are written in all caps.) 

c. Which state received the most Katrina refugees? (Texas) 

d. Which state received the fewest Katrina refugees? (Of the 
ones listed, Utah, however this map cannot really tell us this 
information since all of the states that are not named received 
1,000 or less.)  

e. Is there a connection between declaring a state of emergency 
and the number of refugees that the state received? 
(Somewhat-The states that received the most refugees 
declared states of emergency [Texas, Mississippi], but some 
states that did not declare state of emergency took in more 
people than those that did [Michigan vs. West Virginia].) 

4. Have students discuss the Turn and Talk in partners.!

Common Core Standards!
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.!
CCSS.ELA-Literacy.RH.6-8.7$Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital texts.
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Session 1
I nternally D isplaced b y H urricane K atrina

N ew  N ew  
O rleans

A riz ona 
1 , 0 0 0

N ew  M ex ico 
1 , 0 0 0

T E X A S  
2 3 9 , 0 0 0

O K L A H O M A  
5 , 0 0 0

A R K A N S A S  
7 0 , 0 0 0

L O U I S I A N A  
5 0 , 0 0 0

M I S S I S S I P P I  
1 7 , 0 0 0

A L A B A M A  
1 0 , 0 0 0

G E O R G I A  
9 0 0

F L O R I D A  
1 4 , 6 0 0

South Carolina
5,000

N O R T H  C A R O L I N A  
4 7 0

W E S T   
V I R G I N I A  

5 0 0
M issouri 

5 0 0

I llinois 
5 0 0

M innesota 
3 , 0 0 0

M ichigan 
1 0 , 0 0 0

T E N N E S S E E  
1 3 , 0 0 0

W ashington,  D C  
4 0 0

S O U R CE :  A P  
A P P R O X I M A T E  F I G U R E S

S T A T E S  T A K I N G  H U R R I C A N E  K A T R I N A  R E F U G E E S

CAPITAL LETTERS indicate  
ST AT E  OF  E ME RG E NC Y  

C O L O R A D O  
1 , 0 0 0

U T A H  
4 5 0 K ansas 

5 , 0 0 0

About one million N ew Orleans residents had to seek 
new homes as a result of K atrina, the subsequent 
fl ooding, and the deteriorating conditions in the city. 
States and cities across the U.S. offered to receive 
K atrina refugees, recognizing that other towns in 
Louisiana would be unable to cope with the huge 
numbers of internally displaced persons. States not 
directly affected by the storm declared an official 
state of emergency, so they could request funds from 
the federal government to help them coordinate 
services for K atrina refugees. 

T he map below shows the number of Katrina victims received by different states across the U nited States.

TURN AND TALK 

I magine that your family lived in N ew Orleans during Hurricane K atrina, and you had to relocate. W hat factors 
would you consider in deciding where to go?

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/


December 1999: A Safe Haven 
Procedure 

1. Spend a few moments discussing identity. Tell students that a 
person’s identity is what makes them who they are. Explain that 
components of a person’s identity can include their ethnicity, 
where they are from, their talents, their gender, their interests. 
Share some of the components of your identity with the class, and 
then have students share components of their identity with their 
neighbors.  


2. Tell students that they will read about Aluel and Gabriel’s life at the 
Kakuma Refugee Camp, and how their identities are evolving as a 
result of the time they have lived at the camp. 


3. Read the text as a class, paragraph by paragraph. Ask some or all 
of the following questions.


a. Why weren’t the refugee children able to return home?


b. What role did school or education play in Aluel’s life?


c. What was difficult about life at Kakuma?


4. Conclude by having students discuss one or both of the Turn and 
Talk questions in partners.


Common Core Standards

CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.
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Session 1
▶︎ December 1999: A Safe Haven

Gabriel and Aluel had now spent eight years at the Kakuma Refugee Camp. They thought when they arrived this was a 
temporary placement, but in fact it had become their home. They had asked repeatedly to return to Fathai, but the relief 
workers always said that conditions in southern Sudan were continuing to deteriorate. 

In many ways, though, Aluel and Gabriel were making a good adjustment to Kakuma. At least they were safe and had 
enough food to eat. The refugees coped with the realities of the camp by taking care of each other and sharing their 
food rations so no one would go hungry. 

Another advantage of the camp was that Aluel and Gabriel were able to attend school. They learned to read and write 
and Aluel became one of the top students in the camp. School wasn’t comfortable. Students had to sit on the ground, 
and there were only a few books. But the camp teachers were extremely resourceful. Many teachers were refugees 
themselves and understood what the children had endured. They became guides and mentors to their students. They 
taught them how to cope with hardship and loneliness. 

Aluel’s teacher, Chol, noticed Aluel’s progress over the years and trained her to be his assistant teacher, helping him to 
educate the younger girls and boys. During the past nine years, Aluel’s identity had evolved from rural Dinka girl to a 
young woman of responsibilities, eager to educate herself further. 

Kakuma had become a huge refugee camp, with complex demographics. While the civil war in Sudan was going on, 
there were also conflicts in Somalia, Ethiopia, and Uganda. Ultimately 40,000 refugees from many different tribes, 
languages, and countries were living there. Coordinating services for so many people and keeping the facilities from 
deteriorating was a constant challenge. 

Gabriel wanted to supplement his and Aluel’s food, but the soil was too dry for a garden and the terrain was 
inappropriate for hunting or fishing. The local villagers were inhospitable because the refugees competed with them for 
the region’s scarce resources. The UN and other relief agencies worked hard at Kakuma, and conditions were better 
than they had been at Pinyudo; nonetheless, there were now thousands more people to feed, clothe, and care for. 

Life in Kakuma, Kenya

Photos: © 2011 UNHCR A. Cippa. Used with permission. 

TURN AND TALK 

With a partner, discuss what you think it means that Aluel’s identity evolved during her time in the camp. 

Has your identity evolved over time? What do you think most impacts young people’s sense of identity?

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/


Teacher Directions, Session 2 
pages 6-7

Students read about the moment when Aluel and Gabriel learn that 
they have been chosen to enter the United States as refugees and 
consider the challenges that they will face in a new country. Then, 
students read about three Lost Boys who decided to return to Sudan 
after living for a time in the United States.!
February 2000: We’re going where? 
Procedure 

1. Review the unit focus words and challenge student volunteers to 
use each word in a sentence. !

2. Remind students that Aluel and Gabriel are living in the Kakuma 
Refugee Camp in Kenya. Tell students that they will read about an 
important development in Aluel’s and Gabriel's futures.!

3. Read the text as a class, paragraph by paragraph. Ask some or all 
of the following questions:!

a. Describe Adila’s role in the camp. (She is a relief worker for 
Save the Children who helps coordinate transfers.) 

b. Explain the good news that Adila has for Aluel and Gabriel. 
(They would be relocated to the United States.)!

c. Predict some of the ways that Aluel and Gabriel’s lives will 
change. (Answers will vary.) 

4. Have students fill out the chart and then discuss their advice to 
Aluel and Gabriel.!

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.!
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

Kakuma Minnesota

Climate hot- over 100F cold, snowy winters

Food rations from UN supermarkets

Language Dinka and some English American English

Transportation by foot, maybe bikes cars, buses

Housing UN tents apartments

Schooling UN schools US public schools

Clothing traditional or donated 
clothing

American-style 
clothing
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Session 2
!" F eb ruary 2 0 0 0 :  W e’ re going w here?

On F ebruary 28, 2000, Aluel and Gabriel heard Adila calling them to come to the camp bulletin board. 
Adila, a K enyan relief worker from an organization called Save the C hildren, had gotten to know Aluel 
and Gabriel because she helped out at the UN  school they went to. Adila had also interviewed them. 
She helped coordinate decisions about transfers. The interviews helped her decide which campers 
would be able to cope with moving to a different country and starting a new life.  

At the bulletin board, Gabriel and Aluel were thrilled to see their names on the list of transfers. Even 
better, they had both been selected to go to the United States. Adila reassured them, “ W e worked very 

hard to coordinate everything so you could stay together. W e thought you would have the easiest adjustment that way. 
Y ou’re being relocated to a place called M inneapolis, M innesota. I t’s in the midwestern part of the country, where it’s 
cold and snowy in the winter.”   

Standing in the shade in a temperature of over 100 degrees F ahrenheit, Gabriel thought snow and cold sounded very 
pleasant. But Aluel shivered, thinking about all the changes they would have to adjust to.  

Aluel and Gabriel didn’t know much about America. Someone told them everyone was rich there and drove big cars. 
One letter from a Sudanese refugee said, “ M y first week here I  was very puzzled. I  saw all kinds of meat in the 
supermarket cooler, but I  never saw a cow. W here does their meat come from? ”  Another letter said, “ Americans can’t tell 
us Sudanese apart from Somalis or Ethiopians!”  Living in America would clearly take some adjustment.  

Aluel was mostly interested in whether she would be able to understand American English, and whether she would have 
the opportunity to go on studying. Gabriel wondered why they were chosen to leave the camp but others weren’t. W hat 
about their friends and all the other D inka refugees?  W ould they ever see them again?

K ak uma R ef ugee C amp,  
K enya

M inneapolis,  M innesota

Cl i m a t e

F o o d

La n g u a g e

Tr a n s p o r t a t i o n

H o u s i n g

Sc h o o l i n g

Cl o t h i n g

TURN AND TALK:  W hat advice would you give them about how to assimilate and adapt to the differences?

Use the following chart to jot down some notes about the differences between the refugee camp where Aluel and 
Gabriel had been living and their new home in M innesota. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/


Lost Boys Establishing Their Identities 
Procedure 

1. Read the opening text and answer any questions that come up.!

2. Have students count o" 1, 2, 3. Have all of the 1s read Daniel’s 
story, the 2s read Achak’s story, and the 3s read Salva’s story. !

3. Tell students that they will be presenting a summary to other 
students who did not read the text. Students should underline 
important information as they read to provide a good summary. !

4. Give students several minutes to read and take notes.!

5. Assemble students into groups of three with each story 
represented and have them present their summaries.!

6. Encourage students to compare and contrast the Lost Boys that 
they read about in terms of their identities. What components of 
their identities might be similar, and what components might be 
di"erent?!

7. Conclude by having students discuss the Turn and Talk in partners 
and then as a class.!

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.!
CCSS.ELA-Literacy.SL.6-8.1 Engage e"ectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade-level topics, texts, and issues, building on 
others' ideas and expressing their own clearly.

assimilate • identity • deteriorate • adjustment • demographics • internally • cope • coordinate

Achak  Deng followed the familiar 
trail from his home village in 
southern Sudan first to Ethiopia 
and then to K enya. He studied 
hard while in the refugee camps. 
W hen he got to the United States, 
he decided to act on his strong 
belief that the situation in 
southern Sudan would deteriorate 
further without schooling for the 
children. He attended community 
college in Atlanta, Georgia. 

Ultimately, D eng decided that he 
wanted to reclaim his identity as 
South Sudanese. He went back 
home to start a school. His work 
was noticed, and he was 
appointed M inister of Education of 
one of the 10 new South 
Sudanese states, N orthern Bahr 
el-Ghazal ( the name means 
Gazelle Sea) . So now he is 
responsible for overseeing 
education for all the children in 
the state. 

Source:  W hat is the W hat by D ave 
Eggers, BBC
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Session 2
L ost B oys E stab lishing T heir I dentities

D aniel M ajok Gai fl ed his home at age six, when his village was attacked. He ran into the bush to save 
himself, and ended up at K akuma Refugee C amp. F ourteen years later, he was selected to go to 
D enver, C olorado, together with seven friends. The eight of them lived in one small apartment, 
preferring to sleep on the fl oor to being separated.  

Gai got a job at Hub C ap Annie’s. He wanted to do well, so he took home the hub cap catalogue and 
memorized it –  80,000 different brands and models! He was soon promoted to manager. Even better, 
an aid group located his family, and his mother and siblings joined him in D enver. Only his father 
wouldn’t leave southern Sudan.  

So in 2010, Gai went back to southern Sudan to find his father. A year later, Gai moved back to reclaim 
his southern Sudanese identity. He worked for an aid agency that builds schools. He married a 
Sudanese woman and had a son, and celebrated the independence of South Sudan.  

But once again, Gai’s village was attacked. He had to fl ee, now with a wife, a baby, and his elderly 
father. The family found a safe place to live in K enya, but Gai was determined to help South Sudan 
become an independent democracy. So he is planning to go back to live in a town called Bor and 
continue his work building schools for South Sudanese children. He recognizes that the current civil 
war, between the D inka and the N uer, may make his job difficult, but he is determined not to let South 
Sudan’s internal confl icts keep him away.  

Source:  “ He F led Sudan And M ade A N ew Life I n The U.S. So W hy Go Back? ”  by N PR staff, W BUR

Like Aluel and G abriel, many Sudanese refugees were given visas for the U nited States. Here are the stories of three of 
them. As you read, think about the a d j u s t m e n t s  they needed to make, and how they struggled to defi ne their identities 
as Sudanese or American.

Salv a Dut was another lost boy who received a 
transfer from K akuma to the U.S. He was taken in 
as a foster child by an American family living in 
Rochester, N ew Y ork. D ut went back to southern 
Sudan when he got news that his father had been 
located, in rapidly deteriorating health from a 
water-borne disease. D ut decided then to do 
something about providing safe water to his 
countrymen and women. He went back to 
Rochester and founded W ater for South Sudan.  

D ut now splits his time between Africa and 
America, raising funds from schools and churches 
in the U.S. to cover the costs of digging wells in 
South Sudan. Before the wells came, villagers were 
taking water from rivers and ditches –  water that 
carried dangerous bacteria. The clean, drinkable 
water is located in aquifers far underground; it 
needs to be pumped up to the surface so people 
can use it. D ut’s project has now dug dozens of 
wells. M eanwhile, D ut travels back and forth from 
South Sudan to the U.S., and says he doesn’t feel 
completely at home in either country. “ I  feel like I  
don’t have a home, and I  don’t know where I  
belong. Y ou can look at me, I  am Sudanese but 
also American. I t is a very confusing life, I  always 
wish I  will find a place to fit in.”   

Source:  A Long W alk to W ater by Linda Sue Park, 
C larion Press

D aniel 
M ajok  !

G ai 

A chak !
D eng

S alv a!
D ut

TURN AND TALK:  D aniel M ajok Gai, Achak D eng, and Salva D ut all could have stayed in the U.S. Y et all 
decided to return to South Sudan. I f they had asked you for advice, would you have told them to stay or to go 
back?  W hy?  D o you think their identities had an infl uence on their decisions?  

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/


Teacher Directions, Session 3 
pages 8-10 

Students examine Articles 11 to 15 of the Universal Declaration of 
Human Rights and consider whether they apply to Aluel and Gabriel’s 
experience as refugees. Then, students explore the distinction between 
refugees and internally displaced people and the challenges faced by 
each group. Finally, students read about the United States’ first group 
of internally displaced people, the Native Americans, and the impact of 
boarding schools on their cultural identity. 

Universal Declaration of Human Rights 
Procedure 

1. Review the weekly focus words. Challenge students to use each 
word in a sentence related to Aluel and Gabriel’s journey. 


2. Ask students to recall any of the of the Universal Human Rights 
Declaration articles that they have learned about in previous units. 
Ask them if they have seen or heard anything in the news that has 
made them think of human rights or human rights violations.


3. Read the opening text and answer any student questions.


4. Read, or ask student volunteers to read, the articles out loud to the 
class.


5. Have students complete the chart in partners or groups of three.


6. Review the answers as a class.


Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

Did Aluel and Gabriel enjoy the right defined in the article, or was 
that right violated? If it was violated, explain how.

Article 11 A + G did enjoy this right, since they were not charged with a 
crime.

Article 12 This right was violated. A + G’s family and many other families 
were not safe in their homes. If Sudan had laws to protect these 
people, they were not enforced, but rather ignored by the 
government as the government itself committed crimes against 
the country’s citizens.

Article 13 This right was violated. As A + G escaped their village, they were 
attacked by militias working for the northern government. They 
had to stay in refugee camps outside of their home country 
because it was unsafe for them to return. 

Article 14 A + G did enjoy this right. They were able to seek refuge in 
Ethiopia, although it became unsafe there as well, after which they 
finally found refuge in Kenya.

Article 15 A + G may enjoy this right if they decide to become citizens of 
another country, like the United States.
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Session 3
Universal Declaration of Human Rights
Articles 11–15 

In the table below, you can find simplified versions of several articles (points or stipulations) from the Universal 
Declaration of Human Rights. The Universal Declaration of Human Rights defines the rights all of us have.  
Read these articles, then work with a partner to decide whether Gabriel and Aluel have had any of these rights violated. 
For example, were they charged improperly with a crime (Article 11)? Were they safe in their home (Article 12)? For the 
rights you think were violated, explain how. 

Plain Language Version of the Universal 
Declaration of Human Rights Articles 11–15

Did Aluel and Gabriel enjoy the right defined in the article, or 
was that right violated? If it was violated, explain how. 

Article 11 

1. If you are charged with a crime, you will be 
considered innocent until proven guilty in a 
public trial. During the trial you have a right 
to a real defense.  

2. You cannot be charged with committing a 
crime that was not considered a crime at the 
time you committed the action. You will not 
receive a worse punishment for this action 
than what was the legal punishment at the 
time the crime was committed.  

Article 12 

You and your family have the right to be safe in 
your home, have privacy, and maintain your 
honor and reputation. The laws should give you 
this right. 

Article 13 

You can move about freely anywhere in your 
state. You can leave your country and return 
anytime. 

Article 14 

You have the right to seek safety from 
persecution in other countries. You do not have 
this right if you’re a criminal. 

Article 15 

You have the right to belong to a nation, and 
nobody can deny you that right without a good 
reason. You also have the right to change your 
nationality.

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/


Displaced Persons 
Procedure 

1. Read, or have student volunteers read, the text above the chart. !

2. Create a simple venn diagram to compare and contrast refugees 
and internally displaced people. Here is a simple example: !

3. Review the chart with students by reading the column and row 
titles. Go over the example as a class.!

4. Allow students to complete the rest of chart in partners or small 
groups. !

5. After a few minutes, review answers as a class.

IDPs from NOLA Refugees form Sudan
Moved to 
Minneapolis

Moved to 
Atlanta

Moved to 
Minneapolis

Moved to 
Atlanta

Learning a 
new language

new slang 
words (local 
dialect)

new slang 
words (local 
dialect)

yes- English yes- English

Adjusting to a 
new climate

much 
colder, lots 
of snow

not so 
di"erent

much colder, 
lots of snow

winter and 
summer, not dry 
and rainy 
seasons

Adjusting to a 
new terrain

get to know 
a new city

get to know 
a new city

adjust to big city 
life

adjust to big 
city life

Acquiring 
citizenship

no no if they want to 
after a few years

if they want to 
after a few 
years

Encountering 
discrimination

possibly for 
being new

possibly for 
being new

very likely for 
being foreign

very likely for 
being foreign

Developing a 
new identity

adapting to 
a new city

adapting to a 
new city

adapting to a 
new country and 
culture

adapting to a 
new country 
and culture

Refugees Both IDPs

move to a new 
country

leave their homes move to a new place 
within their country of 
origin
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Session 3
D isplaced P ersons

I n 2009 , there were more than 43  million “ displaced persons”  in the world. These people were forced to leave their 
homes because of war, natural disasters, disease, or famine, according to the United N ations High C ommissioner for 
Refugees ( UN HC R) .  

!" R ef ugees:  persons who have had to fl ee their own countries and go to other countries. UN HC R estimates there 
are almost 16  million refugees. 

!" I nternally displaced persons ( I D P s) :  persons who have fl ed their homes but remained in their own country. 
UN HC R estimates there are about 27 million I D Ps. 

W ith a partner, look at the table below and fill in the adjustments and challenges that different I D Ps and refugees are 
likely to face.

I nternally D isplaced P ersons  
f rom N ew  O rleans af ter K atrina

R ef ugees f rom  
southern S udan

Moved to St. Paul Moved to Atlanta Moved to Minneapolis Moved to Atlanta

Learning a new 
language

Adj usting to a new 
climate

Much colder, 
lots of snow

Not so 
different

Much colder, 
lots of snow

Winter and 
summer, not 
dry and rainy 
seasons

Adj usting to a new 
terrain

Acq uiring citiz enship

E ncountering 
discrimination

Developing a new 
i d e n t i t y

A djustments and C hallenges

Ref ugees and Internally Disp laced



The Destruction of Identity 
Procedure 

1. Read the title of the text. Invite students to share what they know 
about the forced displacement of Native Americans.


2. Direct students to the two photographs. Help them to see that the 
two photos are of the same person after his cultural identity has 
been stripped away.


3. Before reading, discuss the term boarding school. Explain that 
boarding schools are places where students live as well as study. 
At boarding schools, students sleep in dormitories and eat their 
meals in cafeterias.


4. Read the text as a class or in small groups. Ask some or all of the 
following questions:


a. Why were Native Americans seen as an obstacle in the 
1800s? (The American settlers wanted Native American land 
and did not respect Native culture.)


b. How did the American settlers gain control of Native American 
lands? (The Indian Removal Act was passed and the 
government was able to buy, negotiate, or take Native lands 
and move the Natives to reservations.)


c. How did white Americans decide to assimilate Native 
Americans to their culture? (They decided to use schools to 
deteriorate the Native children’s connection to their culture.)


d. Why were the Native American schools moved further and 
further away from the reservations? (When the children lived 
close to their parents, they were able to keep a strong 
connection to their culture. When the children were far from 
the reservations they could be forcibly assimilated to American 
culture.)


5. Have students discuss the Turn and Talk questions.


6. Conclude by returning to the photograph. Ask students: Aside 
from the young man’s physical appearance, what else might have 
changed about him after attending boarding school?” 

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital texts.

CCSS.ELA-Literacy.RH.6-8.10 By the end of grade 8, read and 
comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently.
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Session 3
The Destruction of Identity
Native Americans: the U.S.’s First Internally Displaced People

As the United States expanded westward in the 
1800s, Native Americans were considered by many 
to be an obstacle: Their land was needed for 
expansion and new settlements. The Native way of 
life was also in conflict with the settlers’ ways. 
Settlers wanted to own land individually, but Native 
Americans shared the land. In 1830, President 
Andrew Jackson signed the Indian Removal Act: The 
U.S. government could buy, negotiate, or take land 
from Native American nations and move groups to 
reservations. The original Americans became the 
United States’ first internally displaced people. 

Displacing Native Americans to reservations left 
their culture and identity intact. But many felt that 
the Native way of life was primitive, and that Natives 
needed to assimilate to “modern life.” They should 
speak English, dress like the white settlers, and 
become Christians. Education became the tool to 
destroy Native culture and deteriorate Native 
identity. By the 1860s, 48 day schools had been built near Native reservations; the goal of these 
schools was to educate Native children who would then go home and educate their parents. But 
this plan failed. Native children continued to receive tribal education from their parents in the 
evenings and on weekends, so they didn’t fully assimilate.  

Reformers were forced to adjust their approach. They developed a new policy to build boarding 
schools farther from Native reservations. Native children could then only return home on the 
weekends. But many Native families moved their homes closer to the boarding schools to be near 
their children, and the children continued to be “Native.”  

A new and drastic policy to ensure that Natives would be assimilated was devised. In 1879, Army 
Lt. Richard Henry Pratt went to the Pine Ridge and Rosebud Sioux reservations in North and South 
Dakota and coordinated the removal of 84 children. The children were transferred to a military-
style boarding school in Carlisle, Pennsylvania, over 1,000 miles from their reservations. It was 
difficult for Native children to cope with the adjustments at the Carlisle Indian Industrial School. 
Their hair was cut. They were beaten if they were found speaking their native language. They were 
taught that their Native relatives and ancestors were uneducated and wild. One student, Lone Wolf 
of the Black Foot tribe, remembered his experience of assimilation: “[Long hair] was the pride of all 
Indians. The boys, one by one, would break down and cry when they saw their braids thrown on 
the floor.” By 1902, there were 25 boarding schools like the Carlisle School, and 460 boarding or 
day schools that were built near reservations. More than 100,000 Native children were forced to 
attend such schools. Today, many argue that the deterioration of Native cultures and loss of Native 
languages were direct effects of harsh treatment at the boarding schools. 

Native boarding schools still exist, but now they are designed to protect Native culture from 
deterioration. At the Sherman Indian High School in Riverside, Arizona, students learn Dine—the 
language of the Navajo Nation—and traditional skills such as basket weaving. Federal funding for 
such schools is always under threat. Fortunately, some tribes now run their own schools on their 
reservations, so that learning traditional ways at home can be better coordinated with formal 
education.

TURN AND TALK: Imagine you are a Native American young adult who was taken from your 
home and forced to live in a boarding school. You have just returned to your family. What are 
the adjustments you will have to make? How will you cope with your new identity? Is it 
possible to have more than one identity?

“The boys, 
one by one, 
would 
break 
down and 
cry when 
they saw 
their braids 
thrown on 
the floor.”

Sources: http://www.pbs.org/indiancountry/history/boarding.html; http://www.npr.org/templates/story/story.php?storyId=17645287

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/


Teacher Directions, Session 4 
pages 11-12 

Students read an interview with Robinson Cook, who has worked with 
refugees in the United States and internally displaced peoples in 
Bogotá, Colombia. Then students debate the question, “Is it ever 
justifiable to displace others in the name of progress?”

Interview with Robinson Cook 
Procedure 

1. Ask students to think back to last session’s activity where they 
identified challenges that refugees and IDPs face. Ask students to 
identify some of those challenges. 


2. Read the introductory text in italics and answer any questions that 
come up. 


3. Read the interview as a class, in small groups, or in partners. Tell 
students that as they read, they should return to the chart from 
Session 3 (page 9) to add to or revise their responses.


4. After several minutes, ask students how they revised their chart 
from Session 3. 


5. Ask the class why they believe Robinson works with displaced 
people and whether they would be interested in doing 
humanitarian work in general.


6. Conclude by having students discuss the Turn and Talk questions.


Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support 
analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.6 Identify aspects of a text that reveal an 
author’s point of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts).
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Session 4
Interview with Robinson Cook
Working with People Who Are Internally Displaced in Colombia

Word Generation: Tell us about your life in Minneapolis. 

Robinson: I managed a program called Wage Subsidy. A 
wage is the money you make for working, and a subsidy 
is when someone else pays part of the cost. So we said 
to businesses that we would pay part of the worker’s 
wages if they would hire refugees. The employers got a 
good deal, and refugees got a chance to assimilate into 
the U.S. workforce.  

Word Generation: So how did you come to work with 
internally displaced people in Colombia? 

Robinson: I just wanted to live in Latin America and I 
thought I might be able to take what I had learned in 
Minnesota to a new setting. I knew Colombia had lots of 
internally displaced persons. I did some research and 
found that there wasn't anything like the Wage Subsidy 
program in Colombia, so I figured, I might as well go for 
it! 

Word Generation: What are some of the reasons that 
people are being displaced from their homes in 
Colombia? Which regions are the most affected and 
why? 

Robinson: People are being displaced due to the fighting 
between armed rebels, the Colombian military, and 
criminal bands. The fighting is over drug routes, land 
disputes, and the illegal taking of land by armed groups. 
Innocent people are caught in the middle of these 
conflicts. 

Word Generation: What are the differences between the 
refugees you worked with in Minnesota and the 
internally displaced people you work with in Colombia? 
What are the similarities? 

Robinson: The demographics are different. The 
refugees we worked with in Minnesota were from many 
parts of the world: from the Asian countries of Myanmar, 
Laos, Vietnam, Thailand, and Nepal; from Iran; and from 
the East African countries of Somalia, Eritrea, Ethiopia, 
and Kenya. The majority of refugees had to learn to read 
and write English well enough to get a job. In Colombia, 

the people who are displaced at least don’t have a new 
language to learn. That’s a big difference. 

Both refugee and IDP populations suffer from stress. 
War, violence, and being forced out of your own home 
can cause a lot of suffering. Both groups have trouble 
with transportation for getting to and from work, so that’s 
a similarity. But child care is expensive in the United 
States, and it’s hard to come by. In Colombia, people 
seem to organize and coordinate with family to make 
sure children are cared for while their parents work. 

Word Generation: What inspires you about these people 
and the work you do? 

Robinson: They cope with horrible situations and still 
keep their humanity. That inspires me. These people 
have seen the very worst of humankind and are still 
trying to keep moving forward. 

Word Generation: What can young people do to help? 

Robinson: Donate time, donate clothes, and donate 
money if you can afford it. Every little bit helps. But if you 
are going to volunteer, you should commit to coming 
back frequently, not just volunteering one time. It’s 
important to build trust and relationships with the 
participants. 

When people don’t have time because they are working, 
I suggest they donate a dollar for each hour they would 
spend in a week or a month if they could! 

Word Generation: Thank you so much for your time and 
for the work you do, Robinson!

Background information: Colombia has the largest population of 
internally displaced people of any country in the world. Robinson Cook 
works to ease the adjustment for displaced people. Cook is originally 
from Minnesota, where he helped resettle refugees from all over the 
world. He currently lives and works in Washington, D.C., with his wife, 
Paula, and their dog, Oscar.

TURN AND TALK 

What would you ask Robinson about the situation 
in Colombia and the work he does? Would you 
rather volunteer time or give money? Explain your 
choice. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/


Is it ever justifiable to displace others in the name of progress? 
Procedure 

1. Read the scenario as a class. Provide clarification if necessary. !

2. Identify the various stakeholders in this scenario: the students and 
teachers, the residents of the community, the real estate developer, 
and the town government. As a class, discuss what each 
stakeholder’s opinion might be. !

3. Review the two positions. Have student volunteers paraphrase the 
positions and share their initial reactions.  !

4. Assign each student to a position. Give students a few minutes to 
gather support in small groups with other students who have been 
assigned to the same position.!

5. Assemble students into groups of four, where two students in each 
group represent each position. Allow students to debate in small 
groups for 5 minutes.!

6. Assemble as a class, and choose four students (two from each 
position) to debate for a few minutes in front of the class. Switch 
the students so there are four new debaters and allow students to 
debate in front of the class for a few more minutes. !

7. Ask the class to reflect on the debate. Were students able to use 
the focus words? Did most students have a chance to participate? 
Were the arguments easy to understand?!

Common Core State Standards 
CCSS.ELA-Literacy.RH.6-8.1$Cite specific textual evidence to support 
analysis of primary and secondary sources.!
CCSS.ELA-Literacy.SL.6-8.4 Present claims and findings, emphasizing 
salient points in a focused, coherent manner with pertinent 
descriptions, facts, details, and examples; use appropriate eye contact, 
adequate volume, and clear pronunciation.

assimilate • identity • deteriorate • adjustment • demographics • internally • cope • coordinate

© 2015 SERP SoGen Unit 7.4  12

Session 4
I s it ev er justifi ab le to displace others in the name of  progress?  

S c ena r io :  T he mayor of your town recently informed residents that officials are considering tearing down your school 
because a real estate developer has offered the town a great deal of money for the land. Y our town is c o p i n g  with 
d e t e r i o r a t i n g  economic conditions and desperately needs these funds. According to the plan, a large apartment 
complex  will be built on the site. T he town will assign you and your friends to new schools and c o o r d i n a t e  transportation 
to other school districts. Y our family will be entered in a lottery to be on the list for a new apartment. W hat is your 
position on the destruction of your school for the town’s survival?

I  sup p ort the mayor!  
P rog ress inv olv es sacrifi ce;  

p eop le hav e to adj ust to 
these realities!

No way, Mr. Mayor! There is 
never a justification to displace 
people for progress! How will 
students cope with these new 

burdens?

A R G U M E N T S  I N  F A V O R !
O F  T H E  N E W  D E V E L O P M E N T

A R G U M E N T S  A G A I N S T !
T H E  N E W  D E V E L O P M E N T

C LAIM AND !
E V IDE NC E

C LAIM AND !
E V IDE NC E

C LAIM AND !
E V IDE NC E

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/


Teacher Directions, Session 5 
pages 13-14

Students read about Aluel and Gabriel’s arrival in Minnesota. Students 
write Aluel and Gabriel a letter with advice about how to adjust to their 
new life in the United States.!
March 2000: Journey to a New Land 
Procedure 

1. Tell students that they will be reading about Aluel and Gabriel’s 
journey to the United States.!

2. Read the text as a class or have students read it in small groups.!

3. Ask some or all of the following questions:!

a. In what city and state is Aluel and Gabriel’s new home? (St. 
Paul/Minneapolis, Minnesota)!

b. What season is it when Aluel and Gabriel arrive in the United 
States? (Winter)!

c. Aluel and Gabriel feel some guilt as they travel to the United 
States. Why do they feel guilty? (They feel guilty because they 
were the only members of the Fathai group to be resettled in 
the United States. They had survived the long and di!cult 
journey as a group, but now Aluel and Gabriel were moving on 
alone.)!

4. Review the Prepare to Write prompt. Do one example together. !
Idea: Making friends!
Evidence: Young people in the United States have a very di"erent 
lifestyle than Aluel and Gabriel are used to. It might be hard for 
them to connect and develop relationships.!

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.1$Cite specific textual evidence to support 
analysis of primary and secondary sources.!
CCSS.ELA-Literacy.RH.6-8.2$Determine the central ideas or 
information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.
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!" M arch 2 0 0 0 :  J ourney to a N ew  L and

Aluel and Gabriel had to say goodbye to their many K akuma 
friends –  Sudanese, Somali, and Ugandan refugees who all 
shared a common identity as people uprooted from their 
homes. They were the only ones from their F athai group who 
had been chosen to resettle in the United States. The F athai 
children had become a family in K akuma, but those being 
resettled would be joining new families. How did the relief 
organization decide who stayed and who was chosen to 
leave?  Aluel and Gabriel were both trying to cope with a 
feeling of guilt. They worried that their friends’ courage might 
deteriorate if they weren’t relocated soon. 

As the plane began its descent, Aluel, Gabriel, and the other 
3 0 refugees on the plane looked at the snow-covered terrain 
below them. I t was like the desert in K akuma, only instead of yellow dust, they saw white everywhere. As they were 
exiting the plane, a blast of cold air came through the open door. The young refugees were wearing only sweaters over 
their summer clothes. I n the airport terminal, people were holding up signs that read, “ W elcome to M innesota!”  Several 
men and women wearing name tags introduced themselves as workers with the refugee resettlement office in St. Paul/
M inneapolis. The group members were then taken to have their identity documents reviewed and processed. They were 
given warm winter jackets, along with toiletries and some American dollars for spending money. Happily, Gabriel and 
Aluel found out they were going to be placed in the same foster family. And so began the adjustment process to their 
new home in the United States.

PREPARE TO WRITE!   

Turn, talk, and jot: W hat do you think will be the hardest part of Gabriel and Aluel’s adjustment to their 
new reality?  W hat advice would you give them about adjusting to life in America, assimilating to the 
culture, maintaining their identity, and coping with the demands of school?

i d e a s e v i d e n c e

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/


Writing 
Procedure 

1. Tell students that they will be writing a letter to Aluel and Gabriel. 


2. Read the assignment out loud and answer any questions that 
come up.


3. Remind students that it is important to consider the audience 
when approaching each new piece of writing. Ask students to 
consider the style and tone that they will use for this piece and 
how it would be different if they were writing this letter to Robinson 
Cook from Session 4.


4. Give students a few minutes to work with a partner to think out 
loud about the assignment, review the unit material, and take 
notes.


5. Remind students to use the focus words in their writing, and allow 
them time to write.


6. If time permits, have student volunteers share their writing with the 
class, or in partners or small groups.


Common Core Standards 
CCSS.ELA-Literacy.WHST.6-8.9 Draw evidence from informational 
texts to support analysis reflection, and research.

CCSS.ELA-Literacy.WHST.6-8.10 Write routinely over extended time 
frames (time for reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences.

assimilate • identity • deteriorate • adjustment • demographics • internally • cope • coordinate
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Session 5
Writing
Help Aluel and Gabriel adjust to a new culture!

Imagine that Aluel and Gabriel are coming to your school, and you have been selected to help them get used to their 
new life. What advice would you give them about these areas? 

▶︎ Adjusting to life in America 

▶︎ Assimilating to the culture of their new school 

▶︎ Maintaining their identity 

▶︎ Coping with the demands of schoolwork 

Make sure to use focus words in your writing!

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/


Teacher Directions, Supplementary Activities 
pages 15-17 

ELA Activity 
Students learn about the di"erent ancestries in the United States by 
examining a map that shows responses to the 2000 census.!
Procedure 

1. Ask students to think about their ancestry: What country and 
ethnic group are your ancestors from? Share your ancestry as an 
example, and allow student volunteers to share theirs.!

2. Read the first paragraph. Ask students to think about how they 
identify. Ask students to raise their hands if they identify as 
“American” and then ask students to raise their hands if they 
identify as “_____________-American” (e.g., Italian-American, Irish-
American, Mexican-American, African-American, etc). !

3. Read the second paragraph. Explain that a census is a survey 
where residents are interviewed and demographic information, like 
gender, race, and income, is collected.!

4. Give students two minutes to look at the map and make 
observations. !

5. Review the second map that shows the di"erent regions of the 
United States (Northwest, Northeast, Southwest, Southeast, 
Midwest). Name the region of the U.S. where your school is 
located.!

6. Identify the color on the map that corresponds to each ancestral 
group. Ask students: What are the most commonly identified 
ancestries in the West? (Mexican, German)!

7. Have students work in partners to answer the questions.!

8. Review the answers as a class. !

9. Have students discuss the Turn and Talk question.!
Answers: 

1. Northwest- German!

2. Northeast- German, Irish, English, Italian!

3. Southwest- Mexican, German, English!

4. Southeast- African American, German, American!

5. Midwest- German!
There are a lot of people who identify as having Mexican ancestry in 
California, New Mexico, and Arizona.!

Common Core Standards 
CCSS.ELA-Literacy.RH.6-8.7$Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other information in 
print and digital texts.

assimilate • identity • deteriorate • adjustment • demographics • internally • cope • coordinate

After the M exican-American W ar ended in 1845, M exico lost territory to the United States, which today comprises the 
states of C alifornia, N evada, Utah, a small part of W yoming, Arizona, N ew M exico, and C olorado. W hat do you notice 
about the ancestry of these regions?  

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

TURN AND TALK:  W hat kinds of activities, family customs, or languages keep people connected to their ancestry?  
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E L A
I dentity in the U nited S tates

The United States is said to be a country of immigrants because at one time or another, most of our ancestors came from 
other countries. After arriving in the United States as adults, many immigrants continue to identify with the country where 
they were born. M aintaining strong ties to their country of origin can help immigrants cope with the difficult adjustment 
of living in a new and unfamiliar place. However, the children of immigrants who were born in the United States, or “ first- 
generation”  Americans, define their identity in different ways. The daughter of N igerian immigrants may identify herself 
as N igerian American, or simply American, depending on how assimilated to American culture she feels. After several 
generations in the United States, people tend to identify themselves only as “ American,”  even while celebrating their 
ancestry.  

The map below includes demographics about the most commonly identified ancestry per state. This information is from 
the 2000 census, and it relies on how people who were interviewed for the census identified themselves. Answer the 
questions that follow using information you find in the map.

Mexican

Puerto 
RicanJ ap anese

Af rican 
American

American

German

English

Irish

Italian

German

1 . 2 .

3 .
4 .

5 .

W hat are the most commonly identified ancestries in the following regions?  

1 . N orthw est _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

2 . N ortheast _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

3 . S outhw est _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

4 . S outheast _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

5 . M idw est _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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MATH
Ratio of Refugees to Overall Population

When determining the seriousness of a refugee situation in a given country, it is useful to calculate the ratio of refugees 
to the overall population. This ratio will show what fraction of the country’s population has had to cope with being 
uprooted and forced to adjust to life in a new place. Use the data in the bar graph and table to find out the ratio of 
refugees to overall population for each country. Then convert the ratio to a percentage using division.  

Note that for this exercise, refugee includes both internally displaced people and people who have been forced to flee 
their home countries.

Afghanistan

Iraq

Somalia

Dem. Rep. of Congo

Myanmar

Colombia

Sudan

Viet Nam

Eritrea

China 184,600

222,500
338,700

387,200

395,600

415,700

476,700

770,200

1,683,600

3,054,700

Major source countries of refugees (end of 2010)  
Source: UNHCR - Global Trends 2010

Afghanistan 28,150,000

Iraq 30,747,000

Somalia 9,133,000

Dem. Rep. of 
Congo

66,020,000

Myanmar 27,468,000

Colombia 45,660,000

Sudan 42,272,000

Viet Nam 88,069,000

Eritrea 5,073,000

China 1,345,751,000

Population estimates (2009) 
Source: data.un.org

Afghanistan Iraq

example:

Somalia Dem. Rep. of Congo

Myanmar Colombia

Sudan Viet Nam

Eritrea China

TURN AND TALK: How does knowing the ratio of refugees to the overall population help you to understand the 
seriousness of the refugee situation in that country? Which country has been the most affected?

1,683,600 
30,747,000

= .0547  
approx. 5.5%

Math Activity 
Students use a bar graph and table to compare the impact of the 
refugee situation in different countries.

Materials: calculators

Procedure 

1. Tell students that today they will be using math to compare the 
refugee situation in various countries.


2. Ask a student volunteer to explain what a ratio is. (A ratio is the 
relationship of two different numbers.) Remind students that ratios 
can be expressed as fractions or with a colon. 


3. Construct a ratio based on your classroom population. For 
example, you might compare males to females if all of your 
students identify accordingly. Alternatively, you can compare the 
number of students born between January and June to the number 
of students born between July and December. Set up the ratio with 
a colon and as a fraction. Then have students use calculators to 
calculate a decimal number and a percent.


4. Read the introductory text and answer any questions that come 
up.


5. Identify the different countries on the classroom map.


6. Review the Iraq example that has been done for students.


7. Have students complete the rest of the chart in partners.


8. Review the answers as a class. Answers shown on student page to 
the left. 

9. Have students discuss the Turn and Talk question. Make sure that 
students see that comparing the number of refugees alone does 
not paint a full picture; the size of the overall population must be 
factored in as well in order to assess the impact on the country. 
For example, countries with smaller populations, like Eritrea, can 
be more affected by refugee crises than larger countries, like 
Myanmar, even though Myanmar has more refugees than Eritrea.


Extension: Have students simplify the ratios. For example, a simplified 
ratio for displaced people in Iraq would be 1 out of 20.


Common Core State Standards 
CCSS.Math.Content.6.RP.A.1 Understand the concept of a ratio and 
use ratio language to describe a ratio relationship between two 
quantities.

CCSS.Math.Content.7.NS.A.2 Apply and extend previous 
understandings of multiplication and division and of fractions to 
multiply and divide rational numbers.

770,200 
9,133,000 
= 0.0843 or 8.4%

476,700 
66,020,000 
= 0.0072 or 0.72%

415,700 
27,468,000 
= 0.0151 or 1.5%

395,600 
45,660,000 
= 0.00866 or 0.87%

387,200 
42,272,000 
= 0.00916 or 0.92%

338,700 
88,069,000 
= 0.00385 or 0.39%

222,500 
5,073,000 
= 0.0439 or 4.4%

184,600 
1,345,751,000 
= 0.000137 or 0.014%

3,054,700 
28,150,000 
= 0.109 or 10.9%

http://www.corestandards.org/Math/Content/6/RP/A/1/
http://www.corestandards.org/Math/Content/7/NS/A/2
http://www.corestandards.org/Math/Content/6/RP/A/1/
http://www.corestandards.org/Math/Content/7/NS/A/2


Science Activity 
Students identify the physical adaptations that help organisms to 
survive in their environments.
Procedure 

1. Read the opening text and answer any questions that come up.!

2. Read the description of the Southern Rockhopper Penguin. Ask 
the class to discuss how the listed traits help the penguin to 
survive. !

a. Fin-shaped wings: helps the penguin to swim quickly and 
catch prey 

b. Webbed feet: helps the penguin to swim quickly and catch 
prey 

c. Slick feathers: keeps penguin warm without adding bulk 

3. Have students work in partners to complete the rest of the activity.!

4. Review the answers as a class.!
Answers: 
Saguaro Cactus:  

1. Sharp spines: protect from predators, provide some shade 

2. Night-blooming flowers: allows bats to pollinate, conserves 
water (compared to day-blooming flowers when the sun is hot)!

3. Rainwater storage: allows cactus to survive through long 
periods with no rain 

Texas Blind Salamander: 

1. External gills: absorbs oxygen from the water 

2. No eyes: conserves energy by not having unnecessary body 
parts 

3. Thin skin: keeps salamander cool, may help salamander sense 
its surroundings 

Reticulated Gira!e 

1. Long neck: reaches tall leaves to eat 

2. Brown spots: camouflages to protect from predators 

3. Rough tongue: grabs leaves o" the tree quickly to avoid acacia 
tree thorns 

Common Core State Standards 
CCSS.ELA-Literacy.RST.6-8.1$Cite specific textual evidence to support 
analysis of science and technical texts.
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S outhern R ock hopper P enguin 

Traits: A small, fl ightless bird. I t has fin-shaped 
wings, webbed feet, and slick feathers.  

Habitat: Very cold ocean islands and coastlines of 
South America and the Pacific and I ndian Oceans 
near the Antarctic circle 

F ood: F ish, octopus, squid, shrimp

How does each trait help the 
Southern Rockhopper Penguin 
survive?  

1. F in-shaped wings 

2. W ebbed feet 

3 . Slick feathers

S aguaro C actus 

Traits: A large, tree-like cactus plant that can grow 
up to 70 feet tall. I t is covered with sharp spines 
and night-blooming fl owers. W hen it rains, the 
plant soaks up and stores the rainwater and then 
uses it slowly over time. 

Habitat: Hot, dry desert regions in Arizona, 
C alifornia, and M exico 

Pollinators: Long-nosed bats

How does each trait help the 
Saguaro C actus survive?  

1. Sharp spines 

2. N ight-blooming fl owers 

3 . Rainwater storage

T ex as B lind S alamander 

Traits: A very small, thin-skinned, swimming lizard. 
I t has external gills that absorb oxygen from the 
water but no eyes, and its skin is almost 
transparent. 

Habitat: Underground streams and rivers in the 
Edwards Aquifer in C entral Texas, deep in caves 
with no light and temperatures around 70º  
F ahrenheit 

F ood: Blind shrimp, snails

How does each trait help the 
T ex as Blind Salamander 
survive?  

1. External gills 

2. N o eyes 

3 . Thin skin

R eticulated G iraffe 

Traits: A tall, long-necked mammal with large 
brown spots. I t has long legs, hoofed feet, and an 
extremely long, rough-skinned tongue. 

Habitat: Savanna and woodlands throughout 
Eastern Africa, especially Somalia, Ethiopia, and 
K enya 

F ood: Leaves and stems of the acacia tree, a tall, 
thorny plant that only has leaves on its top 
branches

How does each trait help the 
Reticulated G iraffe survive?  

1. Long neck 

2. Brown spots 

3 . Rough tongue

W hen a living thing is moved from one environment to another, it must make changes in behavior, diet, physical 
appearance, and even body chemistry in order to survive. Sometimes, individual organisms have to adjust quickly to 
deteriorating environmental conditions, such as the destruction of their habitat due to deforestation or human 
settlement, but more commonly adaptations occur over many generations through the process of evolution. 

Read about four organisms below and the habitats in which they live, along with some of their adaptive traits. Explain 
how the adaptive traits listed might help the plant or animal cope with challenges in its habitat.how the adaptive traits listed might help the plant or animal how the adaptive traits listed might help the plant or animal 
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SC I E N C E
A daptation

http://www.corestandards.org/ELA-Literacy/RST/6-8/1/
http://www.corestandards.org/ELA-Literacy/RST/6-8/1/


Teacher Directions, Focus Words 
page 18

Examining the Focus Words Closely 
Students use definitions, sample sentences, and Turn and Talk prompts 
to gain a deeper understanding of the weekly focus words.!
Procedure 

1. Say each focus word out loud and have students repeat after you. !

2. Begin with the first word. Read the definition and sample sentence 
out loud to the class.!

3. Raise the first Turn and Talk question. Invite students to share their 
answers. Make sure that students use the focus word when they 
are answering the Turn and Talk prompt.!

4. Have students work through the chart by reading the definitions 
and sample sentences, and answering the Turn and Talk prompts.!

5. Conclude by having students share their responses to some of the 
Turn and Talk questions.!

Teaching Tips:  

1. Write the focus words on the board and use tally marks to keep 
track of how often students use them or notice them in their 
reading. When the class reaches a certain amount of tally marks in 
one week (for example, 50 tally marks) reward students with free 
time or another prize of your choice.!

2. Create a classroom word wall with the Word Generation focus 
words. Have students do di"erent activities with the words. For 
example, they can categorize by part of speech, research 
etymology, find synonym or antonym pairs, write stories, or have a 
classroom spelling bee. !

Common Core State Standards 
CCSS.ELA-Literacy.SL.6-8.1 Engage e"ectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on topics, texts, and issues, building on others' ideas 
and expressing their own clearly.!
CCSS.ELA-Literacy.L.6-8.4 Determine or clarify the meaning of 
unknown and multiple-meaning words and phrases.!
CCSS.ELA-Literacy.L.6-8.6 Acquire and use accurately grade-
appropriate general academic and domain-specific words and phrases; 
gather vocabulary knowledge when considering a word or phrase 
important to comprehension or expression.
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FOCUS WORD OR 
*RELATED FORM DEFINITION SAMPLE SENTENCE TURN AND TALK

assimilate ( verb) to integrate into a group; 
to take in information 
and understand 
completely 

Joaquin tried to assimilate into 
his new group of friends by 
listening to the music they all 
liked. 

Do you prefer to a s s i m i l a t e  or 
stand out in a group?  E x plain 
your choice.

identity ( noun) who or what something 
is

Even though she was known for 
her towering height, Tricia felt 
writing poetry was the most 
important part of her identity.

Is your name an important part 
of your i d e n t i t y ?  W hy or why 
not?

deteriorate ( verb) to become worse and 
worse

Vivek found out the hard way 
that a wooden skateboard will 
deteriorate if left out in the rain.

W hen weather conditions 
d e t e r i o r a t e ,  what usually gets 
canceled?

*deteriorating 
( adj ective)

becoming worse and 
worse

Because of her deteriorating 
test scores, Juana decided to 
begin a homework and study 
club.

W hat advice would you give to 
someone on how to save a 
d e t e r i o r a t i n g  friendship?

adjustment ( noun) the process of becoming 
used to something new; 
adaptation; a change 
that makes something 
better or fixes a mistake

Although Sally and Gordon went 
through a two-month period of 
adjustment after moving to a 
new school, they love it now! 

Bernard made an important 
adjustment to his unhealthy 
diet: He began drinking water 
instead of soda.

W hat a d j u s t m e n t s  would you 
make to help a new student 
who spoke no E nglish feel more 
comfortable in your classroom?

demographics ( noun) information about 
different groups within a 
population

The mayor wanted more 
information about the 
neighborhood’s demographics 
before she decided whether to 
build a hockey rink or a senior 
citizen center.

Someone who studies 
d e m o g r a p h i c s  is called a 
demographer. T he suffix  
“ graphy”  means writing or fi eld 
of study. W hat does a 
biographer do?  W hat does an 
oceanographer do?  

internally ( adverb) on the inside Even though he looked calm 
before he sang to the large 
audience, Stuart was panicking 
internally.

Have you ever been nervous 
and i n t e r n a l l y  panicking about 
something?  

cope ( verb) to deal with something 
difficult; to manage

Layla coped with the boredom 
of lying in bed with a broken leg 
by reading exciting books.

Describe a time when you 
helped a friend who was c o p i n g  
with a difficult situation. 

coordinate ( verb) to bring together various 
elements and/or people 
to accomplish something

Team leaders from each grade 
coordinated the largest food 
drive in the school’s history.

W ho has the responsibility of 
c o o r d i n a t i n g  activities and 
events at your school?

Examining the Focus Words Closely

F oc u s W or d s
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